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This research describes the students’ problems in speaking ability at the Eleventh Grade 
Superior Class of SMA Muhammadiyah 1 Sragen in the academic year of 2019/2020. The 
objectives of this research are to describe (1) the students’ problems in speaking ability, (2) the 
students’ strategies to overcoming the problems in speaking ability. 
The subject of this research is the eleventh superior class’ students of SMA 
Muhammadiyah 1 Sragen in the academic year of 2019/2020. This is descriptive qualitative 
research. The technique of collecting data in this research was the observation of the teaching 
activity and result of the interview with the students of the eleventh grade superior class of 
SMA Muhammadiyah 1 Sragen. The data were analyzed by reducing, analyzing, displaying, 
and concluding.  
The findings are the students’ problems in speaking ability and the students’ strategies to 
overcoming the problems in speaking of eleventh grade superior class of SMA Muhammadiyah 
1 Sragen in the academic year of 2019/2020. The result of the research showed there are seven 
problems in the students’ speaking ability, they are (1) Pronunciation, (2) Low vocabulary 
mastery, (3) Grammatical error, (4) Inhibition, (5) Lack of theme to be spoken, (6) Low 
Participant and (7) The use of  mother tongue. The strategies that students used to overcome 
their problems in speaking ability, they are (1) Metacognitive strategies (advanced organizers 
and directed attention), (2) cognitive strategies (resourcing translation, repetition, translation, 
summarizing and note taking) and (3) socio-affective strategies (cooperation and questioning 
for clarification). Students have the difference strategies to overcome their problems in 
speaking ability. Following the result above, the The strategies that students used influence 
their achievement in speaking. 
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Temuannya adalah masalah siswa dalam kemampuan berbicara dan strategi siswa untuk 
mengatasi masalah dalam berbicara tentang kelas XI Unggulan SMA Muhammadiyah 1 Sragen 
tahun akademik 2019/2020. Hasil penelitian menunjukkan ada tujuh masalah dalam 
kemampuan berbicara siswa, yaitu (1) Pengucapan, (2) Penguasaan kosakata yang rendah, (3) 
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This research describes the students’ problems in speaking ability at the 
Eleventh Grade Superior Class of SMA Muhammadiyah 1 Sragen in the academic 
year of 2019/2020. The objectives of this research are to describe (1) the students’ 
problems in speaking ability, (2) the students’ strategies to overcoming the 
problems in speaking ability. 
The subject of this research is the eleventh superior class’ students of SMA 
Muhammadiyah 1 Sragen. This is descriptive qualitative research. The technique 
of collecting data in this research was the observation of the teaching activity and 
result of the interview with the students of the eleventh grade superior class of SMA 
Muhammadiyah 1 Sragen. The data were analyzed by reducing, analyzing, 
displaying, and concluding.  
The findings are the students’ problems in speaking ability and the students’ 
strategies to overcoming the problems in speaking of eleventh grade superior class 
of SMA Muhammadiyah 1 Sragen. The result of the research showed there are 
seven problems in the students’ speaking ability, they are (1) Pronunciation, (2) 
Low vocabulary mastery, (3) Grammatical error, (4) Inhibition, (5) Lack of theme 
to be spoken, (6) Low Participant and (7) The use of  mother tongue. The strategies 
that students used to overcome their problems in speaking ability, they are (1) 
Metacognitive strategies (advanced organizers and directed attention), (2) cognitive 
strategies (resourcing translation, repetition, translation, summarizing and note 
taking) and (3) socio-affective strategies (cooperation and questioning for 
clarification). Students have the difference strategies to overcome their problems in 
speaking ability. Following the result above, the The strategies that students used 
influence their achievement in speaking. 
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CHAPTER I 
INTRODUCTION 
A. Background of the Study 
Speaking is an important skill in English, students should mastery speaking 
to worldwide communication or learning something. As the International 
Language, English is the key of students to increase their knowledge not only 
about the academic but also in general knowledge especially, in a worldwide 
phenomenon. The aims of students’ learning English speaking is to 
communicate effectively and be able to compete internationally. 
In English, there are four skills have to be learned by students at school: 
speaking, listening, reading, and, writing. From those skills, speaking is the most 
important skill. Peraturan Menteri Pendidikan Nasional Republik Indonesia 
(Permendiknas) Nomor 23 Tahun 2006, in the curriculum the purpose of 
speaking is to make the students competent to communicate the meaning in the 
transactional and interpersonal languages of the daily activity. The students 
competent in communicating the meanings of short functional dialogues and 
monologues in the kinds of texts like narratives, recounts, and also formally or 
informally texts. 
Harmer (2001:269) stated that the fluence speaks in ability define not only 
in the language’s knowledge features also on how the students’ process 
information at the same time. When the students engange in the debate, speaking 
aims to convey their opinion, to influence people about something or to clarify 
the information.  
2 
 
Generally, most of the senior high school students still have problems to use 
English for communicating in their daily activities. From the researcher’s 
preobservation at eleventh grade superior class of SMA Muhammadiyah 1 
Sragen in the academic year of 2019/2020 which conducted on 17th – 19th July 
2019. There are twenty students in this class. The researcher knew the problems 
by joining/notice the teaching-learning process in the class and face to face 
interviews with the students also the teachers.  
The first preobservation was conducted on 17th July 2019, the researcher 
joined into the eleventh grade superior class to observe the teaching-learning. 
The teacher explained about the invitation, kind of invitation, and how to 
write/speak the invitation. After that, the teacher asked the students to write 
formal and informal invitations in pairs. Then the teacher asked the students to 
practice speaking in front of the class about their work. The researcher noticed 
twelve students who practiced speaking in front of the class to observe their 
problems in speaking.  
The second preobservation was conducted on 18th July 2019, the researcher 
joined into the eleventh grade superior class to observe the teaching-learning 
process. In the second preobservation, the theme of teaching-learning is asking 
and giving an opinion. The teacher explained the material then gave the example 
of asking and giving opinions. After that, the teacher asked the students to do the 
exercise on the module. They did the exercise in pairs. Finished their task, the 
teacher asked them to practice speaking in front of the class about their work 
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(asking and giving opinions). Eight couples practice speaking in front of the 
class, the researcher makes a notice of their speaking.  
The result from preobservation of the students who practiced speaking in 
front of the class, the researcher concluded that the students had problems in 
speaking, it could be proven from students when they spoke in front of the class. 
The problems are pronunciation, low vocabulary mastery, grammatical error, 
inhibition, lack of theme to be spoken, low participant and the use of mother 
tongue.  
The evidence of the problems that the researcher found. The first problem 
is pronunciation, the problems could be heard from students’ practice speaking. 
The example of students’ problems in pronunciation, the example took from the 
students’ task. “You are invited to celebrate the graduation of…” the student 
speaks appropriately on the written. “Please come to my party to celebrate the 
seventeen birthday” the student says “Come” become “Kom, “Party” become 
“Perti”. “I think we should find some books to answer the question.” the student 
says “Find” become “Fin”, “Should” become “Sold”. It proved that students 
have a problem with pronunciation.  
The second problem is low vocabulary mastery, it could be proven by the 
conversation between teacher and students. When the teacher asked the students 
“What will you study?” and the students answered “Yes”. The second question 
“Will you study English?” the students answered “No”. Then the teacher asked 
“Who is absent today?” the students answered “Two”. It proved that students 
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have low vocabulary mastery, they did not understand what the teacher asked 
about even with the simple words/sentences.  
The third problem is a grammatical error, it could be proven by the sentences 
arranged by the students. “How about that girl hair?”, “I think you must buying 
a new shoe”, “We have much pleasure in inviting you to the birthday party”. 
there are example of the sentences arranged by the students. It proved that they 
have problem in grammar, the students could not arrange the sentences correctly.  
The fourth problem is inhibition, it could be proven by the students’ practice 
speaking in front of the class, the majority of the students feel shy and fearful. 
Some couples closed their face with the book during practice speaking, the other 
evidence majority of the students speak slowly during the practice speaking. It 
proved that the students have a lack of self-confidence that related to inhibition.  
The fifth problem is the lack of theme to be spoken, it could be proven by 
students’ practice speaking in front of the class. The majority of the students they 
speak slowly and stuck when they speak up. It proved that students have a 
problem with lack of theme to be spoken.  
The sixth problem is low participant, it could be proven from teaching-
learning process when the teacher asked the students “Who want to be practice 
speaking first?” the students were silent, then the teacher repeats the question 
but the students still silent and they did not want to practice first. It proved that 
the students’ low participant in learning English especially in speaking. 
The last problem is the use of the mother tongue, it could be proven by 
students’ practice speaking. One of the visible problems in speaking is the 
5 
 
mother tongue, almost all of the students tended to use the mother tongue. They 
could not speak English better as a foreign language.  
After the preobservation, the researcher took face to face interview with the 
students and the English teachers. The first interview was conducted on 18th July 
2019 after the teaching-learning. The researcher took the interview with two 
English teachers and ten students of eleventh grade superior class. The 
researcher asked about the students’ problems in speaking to got deep data.  
The second interview was conducted on 19th July 2019, the researcher 
completed the interview with the students of eleventh superior class. The 
researcher interviewed ten students. The researcher asked the students about 
their problems in speaking.  
Based on the preobservation and interview above, the researcher concluded 
that the students had problems in speaking, the problems were pronunciation, 
low vocabulary mastery, grammatical error, inhibition, lack of theme to be 
spoken, low participant and the use of mother tongue.  
Speaking is necessary for the students. Through speaking the students can 
express their idea, opinion, and information orally. In speaking the students do 
not only practice alone but also build interaction with others. Speaking activities 
have to be mastered by students to achieve the learning goals and to be good in 
communication. 
The researcher researched in SMA Muhammadiyah 1 Sragen. It is located 
in Jl. Raya Sukowati No 108, Kec. Sine, Sragen. This school is in a strategic 
location. It is easy to find the school. The school has two lines academic, science 
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class (IPA) and social class (IPS). The facilities of this school for teaching and 
learning process is complete such as the library, computer, laboratory 
multimedia, etc. 
The researcher chose SMA Muhammadiyah 1 Sragen as the subject of the 
research because SMA Muhammadiyah 1 Sragen is one of favorite private 
schools and excellent in extracurricular achievement. The students in SMA 
Muhammadiyah 1 Sragen are creative but they have low achievement in 
academic learning especially in speaking ability. The researcher focused on 
students’ problems in speaking ability of the eleventh grade superior class of 
SMA Muhammadiyah 1 Sragen. The researcher chose eleventh grade students 
because they are the middle class.  
Based on the writers’ preobservation and interview with the students of 
eleventh grade superior class and the English teacher of SMA Muhammadiyah 
1 Sragen, the students have many problems in speaking. The researcher chose 
notice as a topic of the research because the students have a low practice English 
speaking in their daily life. Learn from the notice the students must be creative 
to overcome their problems in speaking to achieve a good score.  
Following the explanation above, the researcher is going to conduct this 
study with the title “A Study of Students’ Problems in Speaking Ability (A 
Descriptive Study at The Eleventh Grade Superior Class of SMA 
Muhammadiyah 1 Sragen) in the academic year 2019/2020.” 
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B. Identification Problem 
The identification problems are needed to clarifies the problems that 
investigated. The identifications of problems in this research are : 
1. The awareness of the students in learning speaking is too low.  
2. The students’ vocabularies are too limited.  
3. The students did not know how to pronounce words correctly.  
4. The students are afraid of making mistakes. 
5. The students are afraid to be ridiculed by their friends.  
6. The students’ nervousness are uncontrolled.  
 
C. Limitation of the Problem 
The researcher limited the study in the eleventh grade superior class of 
SMA Muhammadiyah 1 Sragen as the subjects of the research. The 
researcher focused on two points. The first is students’ problems in speaking 
ability that came from the students. The second is students’ strategies to 
overcoming the problems in speaking ability. The researcher chooses 
eleventh grade because the students have to give more concern in the 
English teaching-learning process especially in speaking.  
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D. Problems Statement 
Following the background of the study, the researcher formalizes the 
problems of the research as follows: 
1. What are the students’ problems in speaking ability at the eleventh grade 
superior class of SMA Muhammadiyah 1 Sragen in the academic year 
2019/2020 ? 
2. What are the strategies of students to overcome their problems in 
speaking ability at the eleventh grade superior class of SMA 
Muhammadiyah 1 Sragen in the academic year 2019/2020 ? 
 
E. Objective of The Study 
In step with the problem statements above, the objective of the study are 
following: 
1. To describe the students’ problems in speaking ability at the eleventh 
grade superior class of SMA Muhammadiyah 1 Sragen in the academic 
year 2019/2020. 
2. To describe the students’ strategies to overcoming their problems in 
speaking ability at the eleventh grade superior class of SMA 
Muhammadiyah 1 Sragen in the academic year 2019/2020. 
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F. Benefit of The Study 
1. Theoretical advantage 
The researcher hopes this study gives benefit for another researcher in 
similar or different problems. The researcher hopefully the results of this 
research give contribution to the application of speaking ability at the 
eleventh grade superior class of SMA Muhammadiyah 1 Sragen in the 
academic year 2019/2020. Practical advantage  
a. For researcher  
The researcher hopes this study useful description for other 
researchers who want to analyze a similar problem and also useful 
source of output and references.  
b. For teacher  
The result of this study is useful as an extra explanation in speaking 
ability. 
By knowing the result of this study, the researcher hopefully the 
teacher increase students’ speaking ability in the class and manage 
the class, especially in the English speaking. 
c. For school 
The researcher hopes that the result of the study could increase 
students’ performance in English class especially in speaking of the 
eleventh grade superior class of SMA Muhammadiyah 1 Sragen 
academic year 2019/2020. 
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d. For the reader 
The researcher hopes this case gives some knowledge and 
explanations about the problems in speaking ability for the reader. 
 
G. Definition of the Key Term 
The researcher explained he term in the context of this study to know 
the aim of the tittle in this research. The key term is to clarify according to 
this title “A Study of Students’ Problems in Speaking Ability (A Descriptive 
Study at the Eleventh Grade Superior Class of SMA Muhammadiyah 1 
Sragen) in the Academic Year 2019/2020”. The explanation of these terms 
are : 
1. The descriptive Study 
Descriptive qualitative method is the research that describes of defines 
the moments, condition, or situation as the way to know and inform 
them (Moleong L.J:2013). 
2. Speaking 
According to Cameron (2001: 40), speaking is the active use of language 
to express meanings so that other people can make sense of them. 
Moreover, it is recognized as an interactive, social and contextualized 
communicative event. 
3. Problems in Speaking 
Harmer (2007:96) states that students will not always use correct 
English. The students will face problems and make mistakes when 
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writing or speaking more freely. In learning English speaking, some 
students will make slips or errors when they try to uttered words, phrases 
or sentences. Slips are mistakes in which students can correct 
themselves, once the mistake has been pointed out to them. Errors are 
mistakes which they can’t correct themselves and, therefore, need 
explanation.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
12 
 
CHAPTER II 
THEORETICAL REVIEW 
A. Definition of Speaking  
1) The Definition of Speaking  
Richard and Renandya (2002:210), speaking is the one of the base 
elements of communication. Speaking needs specific concern and guidance. 
It means that speaking is one of communication that need to speak and 
speaking could not separately with communication. Speaking could give an 
effective guide more than other skills in communication. On the other hand, 
speaking is an oral activity in producing a sound that expressing an opinion 
and construct the meaning. The students can get information and the students 
can share the information with other students.  
Speaking relates someone to others in changing information. Moreover, 
Powers (2010:2) states that speaking is the primary communication, so it is 
the most important skill among other language skills. This argument clearly 
states that speaking is the most important skill than other basic, like listening, 
reading and writing. Speaking is the activity to convey opinion and develop 
the meaning, Nunan (2003:48) stated that speaking is the productive aural or 
oral skill, it is consist of producing systematic verbal utterances to convey 
meaning.  
According to Underwood (1996:59) stated that speaking is a creative 
process when the speaker always in the appointment of formulating what the 
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speakers say. As a result of the actions as the speakers and listeners, they 
added thoughts of their own. The researcher concluded that speaking is the 
act of creating words to communicate with the oral language. It could be 
concluded that speaking is revealing the opinions, ideas, and feelings to the  
others by using words to clarify, influence, and console that could be learned 
by using the learning techniques. 
2) The Function of Speaking  
Brown and Yule in Richards (2008:21-28) stated that there are three 
functions of speaking. First speaking as the interaction, speaking refers to 
the interaction which serves a primarily social function. When the people 
meet, they turn in greetings, join in simple speaking and chit-chat, recount 
their impressions because they want to be kind and to build up the comfort 
zone of interaction with people. Second, speaking as the performance lean 
to be in shape of monologue rather than dialogue, often follow a 
recognizable format and it is closer to written language than conversational 
language. Last, speaking as the transaction refers to the situation when the 
focus is on the message about what is stated or reached to make the people 
explicitly understand and trusty. 
3) The Parts of the Speaking  
Vanderkevent (1990:8), there are three parts in speaking. They are 
speakers, listeners, and utterances.  
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1) The speakers 
Speaker is a person who creates the voice. They are revealed their ideas, 
opinions or feelings to the listener. 
2) The listener 
The listener is the person who accepts or gains the speakers’ ideas, 
opinions or feelings. If there are no listeners, speakers will reveal their 
ideas in writing.  
3) The utterances 
The utterances are the sentences or words, that delivered by the 
speakers to express their ideas or opinions. If there is no utterance, the 
speakers and the listeners will use a sign. 
4) Classroom Speaking Activities 
   In the classroom, if the students repeat what they said to make them know 
all about they learn it is speaking activity. According to Baker and Heather 
(2003:07) speaking activity is the students’ repeat sentence or dialogue and 
chant English word. Repetition is only one useful way of practicing a new 
language. It means the students in speaking activities have to repeat what they 
said to make them know all about they learn to increase their speaking ability 
in English. 
 This theory explain the six broad types of oral communication activities. 
Some are conducive to either formal or informal tasks. Incorporated more 
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systematically into a broader curriculum or major, the activities could help 
the students become more expert. 
1) One-on-One Speaking (Student-Student or Student-Teacher): The students 
asked and discuss with their friends or the students interact with their 
teacher when they feel difficult in learning English especially in speaking.  
2) Small-Group or Team-Based Oral Work: In this activity, the teacher makes 
a small group that consists of some students and then teacher give material 
to their group to discuss, debate, deliberation or searching for problem-
solving. 
3) Full-Class Discussions (Teacher- or Student-Led): To increase the 
students’ competence in English especially speaking, the teacher creates 
an atmosphere class full with discussing, question and answer, problem 
solving and debate. It could make the students more active and proficient.  
4) In-Class Debates and Deliberations: Students need brainstorming to 
increase their ability also their knowledge. One activity in the class that 
supported is debate and deliberation, teacher give the students some 
material about the issues, phenomenon or something that relevant with 
debate. Then the students should discuss the case and debate it with each 
other.  
5) Speeches and Presentations: This activity will increase the speaking ability 
of the students. Students speak up in front of the class to reveal their 
opinions, ideas or their feeling or the students make a dialogue with their 
friends.  
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6) Oral Examinations: Students need extra preparation to upgrade their ability 
in speaking, one of a test is an oral examination. In this case, students will 
give more attention to prepare and they hope to get a good score.   
 Another kind of activity which provokes the kind of speaking we are 
considering involves the students in conducting surveys. These can be on any 
subject: they can question each other about their daily lives (habits and 
family) or preferences (food, films, books). In popular speaking activities, the 
students have a simulation. Where the students be themselves or be different 
characters in the differents situation. 
 
B. Speaking Ability 
1) Definition of Speaking Ability 
 William O’Gradey, (1996:4) stated that speaking ability is the students’ 
capability in revealing their opinions or ideas orally which is described by the 
scores of speaking. This theory explains that speaking ability is students’ 
capability to make scores in speaking with do a presentation, where the 
students will make a good presentation with a good speech.  
 Lado (1961:240) stated that speaking ability as the capability of the 
students in reveals oneself in life condition or the ability to inform an act that 
is by the situation expressively.  
 Based on the explanation above, the researcher concluded that speaking 
ability is the students’ competence to increase their speaking and talking. The 
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goals of speaking ability are to reveal the students’ thoughts, feelings, 
opinions, and ideas orally.  
2) Components of Speaking Ability 
 Syakur (1987:5) stated that speaking is a complicated skill because it is 
consideration with the parts of the speaking, they are pronunciation, grammar, 
vocabulary, and fluency. 
1) Pronunciation 
Pronunciation is the students’ way to utters English words or sentences 
as well. Pronunciation is one of hard English speaking parts of grammar 
made up of the elements or principle to decide low sound vary and pattern 
in a language. 
2) Grammar 
Grammar is considerate with how to organize a right sentence in dialogue 
conversation. It is equal with the explanation by Lewis and Hills 
(1997:82) that could expand the ability to understand and react quickly, 
and the competence to articulate. Grammar is also to study the right step 
to gain expertise in the oral language and written form. 
3) Vocabulary 
Vocabulary implies the suitable diction which is used in speech or 
dialogue. If students do not have enough vocabulary they could not speak 
effectively both oral communication and written form. In the classroom, 
the teachers should process considerable knowledge on how to organize 
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an interesting English classroom activity, so the students become a great 
success in their vocabulary mastery.  
4)  Fluency  
It is the students’ capability in their oral communication, not only fluent 
also accurate. Being fluent means capable to keep the language coming. 
The students who want to speak or communicate with the foreign 
language, they have to know the rules of language, vocabulary, grammar, 
pronunciation and prepare to apply them properly in speaking.  
5) Comprehension  
Comprehension is the capability of the students to apprehend and process 
stretches of discourse, to formulate representations of the meaning 
sentences (Brown, 2007:226). It supposes someone could understand 
what other speakers say spontaneously in oral communication.  
3) Problems in Speaking 
 According to Ur (1996:121) stated that the problems in speaking that   
faced by students are :  
1) Inhibition  
Unlike reading, writing, and listening activities speaking requires some 
real-time exposures to an audience. Students are frequently impeded to 
try speaking English in the classroom and their daily life, they are afraid 
of making mistakes, nervous, fearful, and feel shy when they speak up.  
2) The lack of theme to be spoken 
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Some learners get the difficulties in thinking of anything to say, they 
have no motivation to express themselves beyond the guilty feeling that 
they should be speaking. 
3) The low participant 
Only the participant can talk at a time if he or she is to be heard. In a 
large group, this means that each one will have only a little time to talk. 
This problem is compounded by the tendency of some learners to 
dominate, while others speak very little or not at all. 
4) The use of mother tongue  
In the number of classes, the learners share the same mother tongue. 
They may tend to use it because of some reason. Firstly, it is easier. 
Secondly, it feels unnatural to speak to one another in a foreign 
language. The last, they feel less “exposed” if they are speaking their 
mother tongue. If they are talking in small groups, it can be quite 
difficult to keep using the target language. 
Other problems that may become a barrier for the students to become 
good English speakers are the psychological problems. Xinghua (2007) 
states that psychological problems are those problems that often 
interfere with your emotional and physical health, your relationships, 
work productivity, or life adjustment such as nervousness, lack of self-
confident and afraid to speak. These problems may affect students’ 
performance in their speaking. Khan (2005) claims in his research that 
some of his students have psychological problems in speaking. This 
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confirms that psychological problems also influence the students’ 
achievement in speaking. 
1) Linguistics problems 
Linguistics is a scientific study of languages such as the study of 
grammar, words, and phonology. Spolsky & Hult (2008) stated that 
kind of linguistics involve grammar, pronunciation and vocabulary. 
Some linguistics problems that influenced the students in their 
speaking performance, they are grammatical error, low of vocabulary 
mastery, and pronunciation. Richards (2008) claims some typical 
students’ problems in speaking: 
a. Vocabulary 
The problems of vocabularies happen when students low in word 
mastery, they stuck in speaking and did not know how to combine 
the word to be good sentences.  
b. Grammar 
Grammar is a learn in the sentences are formulated and formatted, 
sometimes grammar considered a little drawing to learn, the right 
grammar is worth the time and effort. If students do not know the 
grammar formula, they will never competent to communicate in 
English effectively.  
c. Pronunciation 
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Pronunciation as important aspect of foreign language learning like 
syntax or vocabulary. The right pronunciation is a very significant 
aspect to develop speaking ability.  
2) Psychological problems 
Psychology is the study of the thought way and behavior of humans 
in the interaction with the environment. Psychological problems are 
the problems that often disturb the emotional or physical health. The 
psychological problems give a negative effect on students’ 
performance in speaking. 
a. Lack of Self-Confidence 
Elliot (1999) stated that the concept of self-confidence relates to 
self-assuredness in personal judgment, power ability, etc. The good 
of self-confidence comes from a focus on the self. 
Lack of self-confidence could be made-up of several different 
aspects such as afraid, shy, nervous, unexpected of performance, 
personal judgment, fear of making mistakes, depression, etc.  
b. Anxiety 
Anxiety refers to a temporary condition of the characterized by a 
feeling of tension, catching and upper autonomic nervous system 
activity (Spielberger, 1972). It could have negative and positive 
effects, and which motivates and facilities as well as disrupting 
cognitive activities such as learning.  
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From the teachers, the students have many opportunities to practice 
English in conditions such as on the library or in the internet but the students 
have stated that they do not have enough opportunity. The teacher who 
participated in this research believed that the biggest problem from the students 
was a low motivation and the teachers were at  a stalemate to how they could 
break the basic problem. They also added other reasons for this problem; lack 
of self-confidence, learning English as a compulsory course, and peer pressure. 
The findings revealed that there was a noticeable discrepancy between 
students’ and teachers’ perspectives on speaking English and possible reasons 
for those problems. From the observations, even was not stated by the students, 
the classroom size and teaching guides. These problems could obstruct their 
speaking ability. This might hinder teachers to conduct group-work activities 
and similarly prevented them from giving feedback to each student in a brief 
45-minute lesson (Fatma:2009). 
4) Teaching Speaking 
 Brown (2001:7) stated that teaching is helping a person to give the 
instruction, how to do something, providing the knowledge, guiding in the 
study of the something and causing to understand. Teaching as an activity for 
guiding and facilitate the students in their study and manage the condition of 
study in the class. According to Nunan (2003) stated that the aim of teaching 
English speaking is to teach students to:  
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1) Deliver the English speech sounds and sounds patterns.  
2) Use the words and sentences point, the intonation and the rhythm of 
the foreign language.  
3) Select the suitable words and sentences to the exact social setting, 
audience, condition and the material.  
4) Manage the students’ opinions in a valuable and logical sequence. 
5) Use language as a means of revealing values and judgments. 
6) Use the language immediately and confidently with few unnatural 
pauses, which is called fluency. 
5) Characteristics of Successful Teaching Speaking  
  Nunan (1995:39) stated that success in teaching speaking is measured 
in terms of the ability to carry out a conversation in the target language. Ur 
(1996:120) states that characteristics of successful on teaching speaking are 
explained as below: 
1) Learners talk a lot 
The period of the time students’ speaking is one of characteristic in 
success teaching speaking. Students understand what they want to talk 
about with good fluency.  
2) Participation is even 
A good class is participated by the majority of the students, they are 
active in the classroom activity especially in speaking. Only a few of 
the students who give a contribution in the class like interaction, 
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question and answer, discussion, debate and solve the problems in 
English.  
3) Motivation is high 
Motivation is the basic problem of the students, especially in English 
class. Students with high motivation will be interesting with the 
material and they would like to contribute to the class.  
4) Language is an acceptable level 
Students reveal themselves in the utterances that relevant to it, easy and 
comprehensible to each other, also acceptable level of language 
accuracy. 
 
C. Language Learning Strategy  
 The success in the study of the language is influenced by the strategies 
that students used. It could not be denied that foreign language learners should 
be comprehensive with appropriate learning strategies to learn the target 
language more effectively and efficiently (Chamot & O’Mellay, 1990). 
 By knowing the characteristics of a good language it could help the 
students to increase their language learning efficiency. Identifying and 
discussing the strategies used by good language learners are considered a good 
way to make the learners aware of language learning strategies. Rubin and 
Thompson (1982:53-54) mention the following characteristics for good 
language learners: 
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1) Good language learners find their own and take charge of their 
meaning. They could choose the correct methods as individual 
learners.  
2) Good language learners manage their study of information language 
and foreign language.  
3) Good language learners are creative. They understand the language 
with an act of experiment the language in many ways. 
4) Good language learners produce their chances of practicing the 
language in the classroom or their daily life.  
 
D. Students’ Strategies to Overcoming the Speaking Problems 
Every learner should have communication strategies to overcome their 
difficulties in speaking. The classification of communication strategies based on 
Littlewood (1984:84) who categorized communication strategies into: 
1). Avoiding communication 
When learners are aware of the weakness in their speaking, they will 
prevent discuss the topics for that were lack the vocabulary. This strategy 
is used often by the students who resent the risks. 
2). Adjust the message 
If the students face a problem in speaking, they will try to exchange and 
no chance to use avoidance, they always turn the meaning they intend to 
try to communicate. They ignore some items of information, make a 
simple idea less or say something little different. 
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3). Use paraphrase 
The way to understand the meaning of the sentences, some students use 
their own words, they make it simple to understand and spell. It called 
the paraphrase.  
4). Use approximation 
One the strategy of the students to simplify the sentences, they would like 
to express the meaning by their idea that closely possible with the 
content. 
5). Create new words 
Learners may create a new words or phrase, to express their desired 
meaning. The new word may be created by literally translating the 
elements in a native language word. Of course, there is a chance that this 
strategy will result in a word that exists in the second language. 
6). Switch to the native language 
In some conditions of speaking, students will decide to switch into the 
native language. When they feel stuck and nervous while they speak up, 
they will switch the language. 
7). Use non-linguistic resources 
This strategy involves the use of gestures, imitation, and miming in 
expressing the ideas to make the meaning clearer. 
 
 
 
27 
 
8). Seek help 
When the students stuck in their speaking like arrange the sentence, do 
not know the vocabulary, etc. They will seek help from their friends, 
teacher or search in the dictionary.  
O’Malley and Chamot (1990:44-45) classified the language learning 
strategies into three points they are meta-cognitive strategies, cognitive 
strategies, and socio-affective strategies. 
1) Metacognitive strategies 
Metacognitive strategy is the strategy which implicates schedule for 
learning, monitoring and evaluating learning after the activity is 
completed. Metacognitive strategies that allow the students to control 
their learning through planning, evaluating and organizing (Richards J, 
1996:63). 
a) Advance Organizers 
Some students prepared the material before they go into the class, 
they will review and learn before joining in English class especially 
in speaking.  
b) Directed Attention 
Focus is one of the key to students to understand the material. They 
will ignore the irrelevant factors that disturbed their study.  
c) Functional Planning 
Achievement is the pride for the students, to get a good score. Before 
joining to the final exam, students prepare the material.  
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d) Selective Attention 
Students have many ways to increase their ability in speaking. In 
simplifying the spelling they will choose the same topic to practice 
speaking or writing the important words to help them in memorizing 
the dialogue.  
e) Self-Management 
The class condition determined the students’ achievement in English 
especially in speaking. The calm condition makes the students 
maximize to receive the material from the teacher.  
f) Self-Monitoring 
Students need help from their friends and their teacher when they get 
difficulty in speaking. If the students do not know the meaning, the 
pronounce, grammar, etc. They will ask their friends or their teacher 
to clarify.  
g) Self-evaluation 
One of the strategies that students used is they would like to try to 
speak with tourists to practice their speaking skills and check their 
output while learning in speaking.  
2) Cognitive strategies 
Ellis (1997:76) explained that cognitive strategies are analyzing and 
particular memory strategies, such as the keyword technique are highly 
useful functions in the process of becoming competent in using the new 
language.  
29 
 
a) Resourcing Translation 
While the students learning English especially in speaking, they 
should produce new words in their sentences so that they also 
increase their vocabulary mastery. When they will looking for new 
words, they are open the dictionary or google translate and ask the 
teacher or friends.  
b) Repetition 
It is imitating a language model, including overt practice and silent 
rehearsal. For example, the students repeat the pronunciation until 
mastered 
c) Grouping 
It is classifying words, terminology, or concepts according to their 
attributes or meaning. For example, students classify words with the 
same meaning to memorize the words. 
d) Deduction 
It is applying rules to understand or produce a second language or 
making up rules based on language analysis. 
e) Imagery 
It is using visual images (either mental or actual) to understand or 
remember new information. For example, students use an illustration 
that has relation with the topic to memorize more faster. 
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f) Auditory representation 
It is planning back in one's mind the sound of a word, phrase, or 
longer language sequence. For example, when you are trying to learn 
how to say something, speak it in your mind first. 
g) Keyword method 
It is remembering a new word in the second language by (1) 
identifying a familiar word in the first language that sounds like or 
otherwise resembles the new word, and (2) generating easily recalled 
images of some relationship with the first language homonym and the 
new word in the second language. For example, identifying a familiar 
word that students hear. 
h) Elaboration 
It is relating new information to prior knowledge, relating different 
parts of new information to each other, or making meaningful 
personal associations with the new information. For example, the 
students relating new information to other concepts in memory. 
i) Transfer 
It is using previous linguistic knowledge or prior skills to assist 
comprehension or production. For example, if the student talking 
about something they already learned in English, the students have to 
do is remember the information and try to put it into Indonesia. 
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j) Inferencing 
It is using available information to guess the meanings of new items, 
predict outcomes, or fill in the missing information. For example, the 
student thinks of the whole meaning of the sentence, and they can get 
the meaning of the new words. 
k) Note taking 
It is writing down keywords or concepts in abbreviated verbal, 
graphic, or numerical form while listening or reading. For example, 
the students prepare a book to catch all materials while listening 
section 
l) Summarizing 
In the process of teaching and learning the way students to understand 
the material is summarizing. It helped the students to simplify in 
studying.  
m) Recombination 
It is construction of a meaningful sentence or larger language 
sequence by combining known elements a new way. 
n) Translation 
If the students do not understand the meaning from a foreign 
language, they will search for the meaning. 
3) Social affective strategies 
Alberta (2009:47) stated that social effective strategy is actions of the 
students related to interact with each other to assist or enhance their 
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language learning. The strategy includes the methods of students that 
used to regulate their motivation, attitude, and emotion to help them learn 
the language. This strategy important because there is an interaction 
between the people. Three sets of strategies are included in this group; 
asking a question, cooperating with others, and empathizing with others. 
a) Cooperation 
During the teaching-learning process, students always have 
problems. To solve their problems one of the students’ strategies is 
cooperation. Students will ask their friends to check their ability in 
speaking or make the discussion to increase their speaking aspects.  
b) Questioning for clarification 
It is eliciting or asking from a teacher or peer additional explanation, 
rephrasing, or examples about language learning difficulties. For 
example, the students ask the correct pronunciation to their friends or 
teacher. 
c) Empathizing with others 
If the students have difficulties in speaking, the other students could 
see the feeling by their face and body language. Then the other 
students will help students who get difficulties.  
Following the explanation above, it concluded that there are three 
strategies proposed suggested by O’Malley, first is metacognitive 
strategy, second is cognitive strategy, and the last is socio-affective 
strategy.  
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E. Previous of the Study 
In this research the researcher, carried out the previous study that 
related to this research which focuses on speaking. 
The first entitled “A Study of Students’ Problems in Daily Activity 
at SMA Pomosda Nganjuk” the thesis is conducted by Yun Arita who is 
studying in University of Muhammadiyah Malang in the academic year of 
2008/2009. The purpose of the thesis to find the students’ problems in 
English speaking, the factors, and strategies to overcome the students’ 
problems in English speaking. The instrument of this thesis is observation 
and questionnaire. Result in this case are students’ difficulty in making to 
produce sentences and also they have low vocabulary mastery. The factor 
of the students’ problems are students rarely used English in speaking daily 
life, students not enough do the exercise by using correct sentence, students 
have no self-confidence to speak up, the solution of this problems are the 
students should try to do the exercise and learned with their teachers and 
friends, then students listening of native speaker and they learn about 
pronunciation. 
 From the first previous study, there is similarity also differences 
between this research. The similarity between this thesis and Yun Arita’s 
thesis has a purpose to find out the students’ problems in speaking, and the 
strategies to overcome the students’ problems in English speaking. The 
differences between them are Yun Arita’s uses are observation and 
questionnaire as an instrument. While the researcher’s uses instruments are 
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interview and observation, and the setting of the research. Yun Arita’s 
research in SMA Pomosda Tanjunganom Nganjuk. While this research is 
conducted in SMA Muhammadiyah 1 Sragen in the academic year of 
2019/2020.  
 The second is a thesis entitled “A Descriptive Study on Teaching 
Speaking Method to The Seventh Year Student of SMP Negeri 3 Baturetno 
in the academic year of 2013/2014”. The thesis conducted by Dwi Wulan 
who is studying in the University of Muhammadiyah Surakarta in the 
academic year of 2013/2014. The aims of this thesis to knowing the 
application of teaching speaking methods to seventh grade students of SMP 
Negeri 3 Baturetno. Method of the collecting data is interview, 
documentation, and observation. This thesis is descriptive qualitative 
research. The writer describes the method used by the teacher in process of 
teaching speaking, the strengths also the weaknesses of the methods that 
used by a teacher in the teaching speaking process, and the problems faced 
by teacher and students in speaking class. The problems in speaking faced 
by students: (1) Students inhibition, (2) Nothing to say, (3) Low participant, 
(4) Mother-tongue, and (5) The students have problems with grammar. 
 The similarities between the second previous studies and this thesis 
are the writer use descriptive qualitative research. The researcher uses 
interviews and observation to get the data. While the difference with the 
previous thesis is the place of the research. Dwi Wulan’s research is in SMP 
Baturetno 3 in the academic year of 2013/2014. While this research is 
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conducted in SMA Muhammadiyah 1 Sragen in the academic year of 
2019/2020.  
 The third is research entitled “The Teacher Strategies in Overcoming 
Students’ Difficulties in Speaking at English Intensive Program of MA An-
Nur Cirebon”. This research is conducted by Ririn Rianingsih who is 
studying in IAIN Syekh Nurjati Cirebon in the academic year of 2014/2015. 
The purpose of the thesis to describe the implementation of the teaching 
strategies in teaching speaking, to describe the students’ difficulties in 
speaking and to explain strategies that used by the teacher to overcome 
students’ difficulties in speaking at English intensive program of SMA An-
Nur Cirebon. The method of this thesis is descriptive qualitative research. 
The technique of collecting data are observation, interview, and study of the 
document. The result of the thesis show that teacher used some strategies in 
teaching speaking at English Intensive program, there are lecturing, review, 
sharing, discussion and telling a story. Then the students’ problems in 
speaking are: low vocabulary, a problem in choosing vocabulary, lack of 
understanding of grammatical formula, mispronunciation, and low 
confidence to speak. 
The similarities between the third previous study and this research are the 
writer use descriptive qualitative research. The thesis uses interview and 
observation to find the data. The difference with the previous research are 
the setting of the research. 
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Overall, this research will be different from the studies above. The 
difference between those previous studies is that this research focused on 
students’ problems in speaking ability. The writer would use observation 
and interview, the researcher interview the students like telling their 
experiences in speaking. The concern of this thesis is to know the students’ 
problems in speaking ability, so the writer collects the data through the 
interview and observation. Interview is used to gather the data from people 
about opinions, beliefs and feeling about the situation in their own words. 
In this case, the researcher uses face to face interview. Whereas in this 
research will apply the qualitative approach, and it focus on the students’ 
problems in speaking ability of eleventh grade superior class of SMA 
Muhammadiyah 1 Sragen in the academic year of 2019/2020.  
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CHAPTER III 
RESEARCH METHODOLOGY 
A. The Research Design   
 Considering the purpose of the research and the nature of the problems, 
this research is a descriptive qualitative. It is descriptive because the 
objectives of this study are observing and finding the information as many 
as possible of the phenomenon. It is a kind of method which is conducting 
by collecting, analyzing data and drawing representative conclusion. 
Qualitative research is the illustration of observation that could not explain 
in a quantitative term. This thesis not recommended in the numerical action, 
in the other means of description are emphasized. In this case, this research 
identified and described students’ problems in speaking ability at eleventh 
grade superior class of SMA Muhammadiyah 1 Sragen in the academic year 
of 2019/2020. 
 
B. Research Setting 
1. Place of the research 
This research was conducted at SMA Muhammadiyah 1 Sragen. It is 
located in Jl. Raya Sukowati No. 108, Sine, Kec. Sragen, Kabupaten 
Sragen, Provinsi Jawa Tengah.  
2. Time of the research 
This research was carried out in the first semester of 2019/2020 
academic year. Time of the research is writted in the form of matrix.  
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1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4
1 Proposal
2 Revision
3 Seminar Proposal
4 Doing the research
5 Arrange the thesis
6 Revision
November
Month
August September OctoberNo Activity
Table 1 (Time of Schedule) 
 
 
 
 
 
 
C. Data and Source of the Data 
1. Data  
Data refers to the crude material, the researcher gathers from the sector 
they were studying; they are the particulars that form the basis of 
analysis (Bogdan and Biklen, 1998:106). Data in this research are 
qualitative data. The data in the form of information are gathered by 
research from: 
1) Teaching-learning process. 
2) Interview transcript. 
The data is an important aspect of conducting qualitative research. The 
observation was conducted to gather the data about the students’ 
problem in speaking ability at the eleventh grade superior class of SMA 
Muhammadiyah 1 Sragen in the academic year of 2019/2020. This class 
consists of twenty students (fourteen female and six male).  
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2. Data Source  
The sources of data are subject where data can be gained (Arikunto, 
2002:107). In this research, the researcher used an interview guide and 
observation guide. Therefore, the researcher took the effort to get data 
from the informants. In this research, the researcher classified the 
subject of data sources into three subjects: 
1) Events  
The event of the study was focused on the activities that happen 
in the classroom activities in teaching-learning and students’ 
practice speaking in front of the class. It is the real activities of 
the English teaching learning process especially in speaking at the 
eleventh grade superior class of SMA Muhammadiyah 1 Sragen 
in the academic year of 2019/2020.  
2) Informants  
The informant is the man that gives about information (Hornby, 
1995:150). In this research, the students as ‘key information’ to 
interview. The informant refers to the students of the eleventh 
grade superior class of SMA Muhammadiyah 1 Sragen in the 
academic year of 2019/2020 and also the English teachers.  
3) Documentation  
Documentation refers to materials such as photographs, videos, 
films, memos, letters, diaries, clinical case records and 
memorabilia of all short that will use as extra information as part 
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of a study in the main data source is participant observation or 
interview (Bogdan & Biklen, 1998: 57). The documentation 
method is a technique of collecting the data indirectly given to the 
research subject. In this case, to take the deep data, documentation 
includes video recording (teaching-learning process) and voice 
recording (interview with the students and teachers). The 
researcher converted the video and voice recording into 
observation field note and interview transcript to simplify the 
analysis 
 
D. Technique of Collecting Data  
The technique used to collecting the data is observation and interview.  
1. Observation  
Observation is the instrument of collecting data which is used for 
organized individual behavior or the process of the activity observed in 
real situation or simulation (Sudjana, 1998:109). 
The researcher has joined the class and observed the teaching-learning 
process. The researcher observed the process of teaching-learning 
speaking by the teacher, which included the teaching materials, the 
media and students’ practice speaking in front of the class. The 
researcher was conducted the observation by watched the teaching-
learning process directly and notice the students’ practice speaking in 
front of the class. The observation was conducted to take the data about 
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the students’ problems in speaking ability at the eleventh grade superior 
class of SMA Muhammadiyah 1 Sragen in the academic year of 
2019/2020.  
The researcher used video recording to notice the teaching-learning 
process and notice students’ practice speaking in front of the class. The 
recording is the transcript as the additional proof to complete the taken 
note. The researcher observed what happen during the teaching-learning 
process, especially in the problems faced by students when the students’ 
practice speaking in front of the class. 
2. Interview  
Interview is the way to get deep information from students. Interview is 
an important way for the researcher to check the accuracy of the 
impressions he or she has gained through observation (Fraenkel and 
Wallen 2003:450). 
In this research, the researcher has interviewed the students and the 
English teacher at the end of teaching-learning process. In this research 
the researcher using Face-to-face interview methods. Flick (1998:76) 
feels that the interest in face-to-face, semistructured interviews are 
linked to the expectation that the interviewed, the viewpoint of 
participants are more to be expressed than they would be in a 
questionnaire. The interview was conducted to take the data about the 
students’ problems in speaking ability at the eleventh grade superior 
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class of SMA Muhammadiyah 1 Sragen in the academic year of 
2019/2020.  
The interview used to take the information about the research, the 
researcher interviews them to know about their problems in speaking 
and the strategies to overcome the students’ problems in speaking. 
This is verbal communication between a researcher with the English 
teachers and the students of eleventh grade superior class of SMA 
Muhammadiyah 1 Sragen in the academic year of 2019/2020 to took 
more information. 
 
E. Validity of the Data 
 In this case, to find out the validity of data is used the data triangulation 
technique, as proposed by Lexy (2002) stated that: “Triangulation is a 
technique that verifies the validity of the data that is used for anything else 
from the outside of the data was to verify and compare the data that one 
controlled by the same data from the different sources. The data 
triangulation technique used in this research is the triangulation technique 
with the source, comparing and verify the degree of confidence behind the 
information obtained through the tools available in the qualitative method. 
This can be achieved by (1) comparing the observed data with data from 
interview transcript, (2) comparing one informant with the other informant, 
(3) comparing the interview transcript with the contents of a document 
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related, (4) comparing the video recording of classroom teaching-learning 
process with the interview transcript. 
 
F. Technique of Analyzing Data  
 In analyzing the data, the researcher used an interactive example of 
analysis that consists of three steps, they are reduction of the data, display 
of the data, and conclusion drawing. Those components of analysis are 
interrelated during the research process (Miles and Huberman,1992:16). 
Table 2 
 
 
 
 
 
 
 
Miles and Huberman Interactive models (1994) 
1. Reduction Data 
In this research, the interactions in the speaking classroom are recorded, 
and then from the recorded material the writer conducts the next step 
that is called data reduction. According to Miles and Huberman 
(1992:16), data reduction can be interpreted as the process of selection, 
simplification, and transformation of the data to the field notes. This 
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activity involves synthesizing, the information will obtain from the 
source of the data into a coherent description. The first step in the 
reduction of the data identifies the data acquired (observation field note 
and interview transcript). The second is giving choose the data that is 
choosen and focus on needed data. The last is to make a summarizing of 
the data. Reduction of the data carried out continuously until the 
research ends. 
The researcher took the data about the students’ problems in speaking 
ability at the eleventh grade superior class of SMA Muhammadiyah 1 
Sragen in the academic year of 2019/2020. 
2. Displaying Data 
The next component is analyzing the data. This technique is used in 
arranging information, description or narration to conclude. By 
presenting the data, the writer considered what she should do-in 
addition, she makes the analysis or the other action-based on her 
understanding.  
It means that the data is drawn and explained in the form of words, 
sentences, and paragraphs. The researcher displayed the data then 
describe it, after describing the data, the researcher analyzes the data. 
The researcher presented the data from the students’ problems in 
speaking ability at the eleventh grade superior class of SMA 
Muhammadiyah 1 Sragen in the academic year of 2019/2020.  
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3. Conclusion Drawing  
The last activity is drawing conclusions and verification. This stage 
showed the final result of the research. Using the result of the finding, 
the writer expected to give clear descriptions about the teaching-learning 
interaction happening in class at the eleventh grade superior class of 
SMA Muhammadiyah 1 Sragen in the academic year of 2019/2020. 
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
A. Research Finding  
1. The Students’ Problems in Speaking Ability  
The observation has been done two times by the researcher on October, 
16th – 17th 2019. The research finding shows the information during the 
observation in the classroom activities and interviews with the students and 
teachers. The information used to answer the problem statement in Chapter 
I. Based on the results from observation (video recorded) and interview 
(voice recorded) that conducted in eleventh grade superior class of SMA 
Muhammadiyah 1 Sragen in the academic year of 2019/2020. From the 
observation and interview, the researcher concluded the problems faced by 
students in speaking. They are (1) pronunciation, (2) low vocabulary 
mastery, (3) grammatical error, (4) inhibition, (5) lack of theme to be spoken, 
(6) low participant and (7) the use of mother tongue. 
a. Pronunciation 
The most visible problem faced by students in speaking ability is 
pronunciation. It could be seen by the teaching and learning observation 
in the class when the teacher asked students to read the instruction of the 
module also by students’ speaking practice. It could be proven by the 
observation field note and interview transcript:  
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1) Observation Field Note  
a) Observation I  
The teacher asked one of the students to read the instruction in 
the module. When she read the instruction, she spoke the 
instruction appropriately on the written, she could not pronounce 
words correctly. Then the teacher asked the students to practice 
in front of the class. In the observation I four couples practiced 
speaking in front of the class. The result of students’ practice 
speaking in front of the class, it showed that three couples had 
low pronunciation. They pronounced words appropriate on the 
written and teacher give notes for those couples “You must 
practice much in reading and speaking”. 
b) Observation II  
Two of the students have been chosen by the teacher to read the 
instruction in the module when the first students spoke the 
instruction it could be seen that she could not pronounce words 
correctly. The second student read the instruction but there are no 
differences with the first students, still mispronunciation. Then 
the teacher asked for six couples to practice their task in front of 
the class. The practice’s speaking result of six couples showed 
that they have a problem with pronunciation. They could not 
pronounce words correctly. Only one couple could pronounce 
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words better than the other. After that, the teacher explained to 
the students how to pronounce words correctly.  
2) Interview transcript  
The researcher asked some questions to the students about problems 
in speaking to get deep data. The researcher asked the students about 
their problems. The students who have problems in pronunciation 
based on the interview with students, there are fifteen students.  
Interview with students of Superior Class as subjects 1, 2, 3, 4, 5, 6, 
8, 10, 12, 13, 14, 15, 17, 18, 19.  
Subject 1 
“Vocab masih kurang tapi untuk pronunciation lumayan lancar.” 
Subject 2  
“Pronunciationnya masih salah tapi kadang sama pak guru minta 
dibenerin sampe bener.” 
Subject 3 
“Karena belum menguasai vocab sama pronunciation” 
Subject 4 
“Kurang lancar pengucapannya” 
Subject 5  
“Takut kalo salah (pronunciationnya)” 
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Subject 6  
“Kadang kurang memperhatikan soalnya belum paham banget 
(pronunciationnya) gitu.” 
Subject 8 
“Belum bisa bener ngomongnya (pronunciation)” 
Subject 10 
“Sering salah ngucapin kata inggrisnya mbak” 
Subject 12 
“Masalahnya di pengucapan mbak, masih sering salah ngucapin 
kata Bahasa inggris” 
Subject 13 
“Salah di pengucapan” 
Subject 14 
“Di pengucapan yang masih salah” 
Subject 15 
“Mulai dari nggak bisa ngucapin kata Bahasa inggris dengan 
benar” 
Subject 17 
“di pengucapan masalahnya” 
 
50 
 
Subject 18 
“Pengucapan masih sering salah” 
Subject 19  
“Trus pronuncoiationnya juga sering salah.” 
Based on the evidence by observation field note and interview transcript 
of eleventh grade superior class of SMA Muhammadiyah 1 Sragen in the 
academic year of 2019/2020, the researcher concluded that the first 
problem is pronunciation. The majority of the students in eleventh grade 
superior class could not pronounce words correctly. They pronounce 
appropriate on the written.  
This problem appropriate with the following theory used by the researcher 
in Chapter II.  
Richards (2008) explained that problems in speaking is linguistic 
problems. One of the linguistic problems is pronunciation. Pronunciation 
is an important aspect of foreign language learning like syntax or 
vocabulary. The right pronunciation is important to increase speaking 
ability.  
b. Low Vocabulary Mastery 
The second problem is low vocabulary mastery. It could be seen by the 
observation field note when the teacher gave some questions with simple 
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sentences but students could not answer correctly. It could be proven by 
the observation note field and interview transcript: 
1) Observation Field Note  
a) Observation I  
The teacher gave a greeting to open the lesson, then the teacher 
asked the students “How many are absent today?”, the students 
answered “Twenty”. It is proven that students did not know what 
the teacher asked about even the teacher asked with simple 
sentences.  
b) Observation II  
Before starting the lesson, the teacher replies the material and 
asked the students “What is active conversation?”, students were 
silent and look confused heard the question. It is proven that 
students have low vocabulary mastery.  
2) Interview Transcript  
The researcher asked questions to the students about problems in 
speaking. The problem related with low vocabulary mastery. Based 
on the interview with the students, there are fifteen students. It could 
be proven by interview transcript.  
Interview with students of Superior Class as subjects 1, 2, 3, 4, 5, 6, 
7, 9, 10, 11, 14, 15, 17, 18, 20.  
Subject 1 
“Vocab masih kurang” 
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Subject 2  
“Yang mau dibicarakan (kata dan kalimat) kadang suka lupa gitu.” 
Subject 3 
 “Ya masih harus mikir mbak, karena belum menguasai vocab” 
Subject 4  
“Vocabnya juga kurang menguasai” 
Subject 5  
“Agak bingung kata-kata nya soalnya Bahasa Inggris jadi agak 
lupa-lupa sedikit sih.” 
Subject 6  
“Harus mikir dulu (kata-kata nya) kalo maju didepan kelas.” 
Subject 7 
“Karena ngga menguasai banyak kata” 
Subject 9 
“Nggak banyak tau kata-kata dalam Bahasa inggris.” 
Subject 10  
“Nggak begitu ngerti vocab mbak” 
Subject 11 
“Kurang pinter ngolah kata-kata di inggrisnya” 
Subject 14 
“Nggak menguasai vocab mbak” 
Subject 15 
“Vocabulary ku juga nggak menguasai” 
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Subject 17 
“Penguasaan kata yang kurang” 
Subject 18 
“Tidak menguasai banyak kata Bahasa inggris” 
Subject 20   
“Soalnya vocabulary ku kurang.” 
Following the evidence from the observation field note and interview 
transcript above, the researcher concluded that the second problem in 
speaking is low vocabulary mastery. The majority of the students have a 
low vocabulary, even the teacher gave questions with simple words and 
sentences.  
This problem appropriate with the theory that the researcher used in 
Chapter II.  
Richards (2008) explained that problems in speaking are linguistic 
problems. One of the linguistic problems is vocabulary. In addition, Doris 
and Jessica (2007) state that in real communication, nobody gave more 
attention to the right grammar formula, but emphasized the content and 
how to reply. 
c. Grammatical Error 
The third problem, in this case, is a grammatical error. The students could 
not arrange the sentences correctly. It could be seen by the observation 
field note and interview transcript: 
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1) Observation Field Note 
a) Observation I  
There are the example of the students arranged the sentences.  
“But it is no longer efficience in terms of role consumption.” 
“The air conditioner no longer function well and then probably 
something wrong with the engine.”  
“Last night I read some prices in the internet the cost about 
$209.” 
b) Observation II  
There are the example of the students arranged the sentences. 
“Really, I think it just makes it noisy” 
“But you think, but my opinion of rock and roll music was very 
cool.” 
“I don’t agree with you, because smooking make you sick and 
maybe make all dead.” 
2) Interview Transcript 
The researcher asked the students to took deep data. The questions 
are about their problems’ speaking in grammar. Based on the 
interview with the students there are thirteen students have a problem 
with grammar. It could be proven by the interview transcript.  
Interview with students of Superior Class as subjects 1, 2, 3, 4, 5, 6, 
8, 9, 11, 13, 15, 20.  
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Subject 1 
“Terkadang lupa rumus grammarnya” 
Subject 2  
“Kalo grammarnya masih salah” 
Subject 3 
“Trus nggak bisa menyusunnya (grammar)” 
Subject 4  
“Kalau menyusun kalimat juga masih ada kesulitan dan kurang 
begitu paham grammar” 
Subject 5  
“Ya belum paham juga (rumus grammar)” 
Subject 6 
“Kadang kurang memperhatikan soalnya belum paham banget gitu 
(grammar)” 
Subject 8 
“Kurang ngerti gramarnya kak, susah” 
Subject 9 
“Aku nggak begitu paham grammar” 
Subject 11 
“Nggak paham grammar e juga mbak.” 
Subject 13 
“Grammar mbak” 
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Subject 15  
“Grammarnya masih salah-salah.” 
Subject 20 
“Mungkin pas nyusun kalimat pake grammar yang bener mbak, 
belum bisa bener kalo pake grammar” 
Based on the evidence from the observation field note and interview 
transcript, the researcher concluded that the third problem, in this case, is 
grammatical error. The majority of the students have a grammatical 
problem, they forgot and did not understand the grammar formula so, they 
could not arrange the sentences correctly.  
This problem appropriate with the theory that the researcher used in 
Chapter II.  
Richards (2008) explained that a problem in speaking is a linguistic 
problem. One of the elements in a linguistic problem is grammar. If 
learners do not know the rules of grammar, they will never be able to 
communicate using English effectively. 
d. Inhibition 
The fourth problem, in this case, is inhibition. Based on the theory that 
the researcher used kind of inhibition they are shy, fearful, afraid of 
making mistakes and personal judgment Ur (1996:121). When the 
students practice in front of the class, they look shy and fearful. It could 
be proven by the observation filed note and interview transcript: 
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1) Observation Field Note  
a) Observation I  
From the first observation, there were four couples practiced in 
front of the class, they feel confident but they speak slowly it 
means that they feel fearful to speak up even they have a good 
self-confidence.  
b) Observation II  
In the second observation, there was six couples practice 
speaking in front of the class. From the first couple it could be 
seen, practice speaking they closed their face with a book and 
they look uncomfortable with their performance. The second 
couple, one of the students closed her face when she practiced 
and they look uncomfortable with their performance. The last 
three couples, they look confident when came in front of the class, 
but when they practiced to speak up, they speak slowly until the 
teacher asked them to repeat the conversation. Based on the 
observation six couples above it means that they feel shy and 
fearful when they practiced speaking.  
2) Interview Transcript  
The researcher asked to the students about their problems in speaking 
especially about their inhibition. Based on the interview with the 
students there are twelve students have problem with inhibition. It 
could be proven by the interview transcript.  
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Interview with students of Superior Class as subjects 2, 3, 4, 5, 6, 7, 
8, 9, 10, 12, 14, 19.  
Subject 2  
“Ya kadang masih takut salah” 
Subject 3  
“Ya itu tadi mbak, takut salah kata, salah bacanya karena kan nggak 
begitu pintar Bahasa Inggris” 
Subject 4  
“Deg-deg an mbak, nggak pede” 
Subject 5 
“Takut kalo salah” 
“Agak malu sih kalo diliat temen” 
Subject 6  
“Takut kalo salah gimana, kadang kan suruh ngartiin gitu kalo salah 
kadang dibenerin gitu tapi kadang takut” 
“Ya gitu aja takut nanti kalo salah gitu” 
Subject 7 
“Ya agak gugup dan takut gitu mbak.” 
Subject 8 
“Deg – degan sih mbak kalo pas speaking” 
Subject 9 
“Kadang biasa kadang juga takut sih mbak, tapi sering takutnya.” 
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Subject 10  
“Trus kalo pas speaking gitu takut e aku” 
Subject 12 
“Nervous mbak, malu diliatin temen.” 
Subject 14 
“Ya kalo pas speaking agak malu gitu mbak” 
Subject 19  
“Cuman pas maju depan kelas itu agak nggak berani mbak, takut 
salah” 
Based on the evidence from the observation field note and interview 
transcript above, the researcher concluded that the fourth problem, in this 
case, is inhibition. The majority of the students feel shy, fearful, afraid of 
making mistakes and afraid of personal judgment from their friends.  
This problem appropriate with the theory that the researcher used in 
Chapter II.  
Ur (1996:121), Unlike reading, writing and listening activities speaking 
requires some real-time exposures to an audience. Students are frequently 
impeded to trying to speak English in the classroom and their daily life, 
they are afraid of making mistakes, nervous, fearful, and feel shy when 
they speak up.  
 
 
60 
 
e. The Lack of theme to be Spoken  
The fifth problem, in this case, is the lack of theme to be spoken. It could 
be proven by the observation filed note and interview transcript: 
1) Observation Field Note  
a) Observation I 
When the teacher asked one of the students to read the instruction, 
she spoke with low fluency until the teacher asked to repeat the 
instruction. There are four couples who practice speaking in front 
of the class, and majority of the students speak with low fluency 
and stuck when they speak up in front of the class.  
b) Observation II  
Then the teacher asked two of the students to read the instruction 
but they spoke the instruction with low fluency. There are six 
couples practice speaking in front of the class. When all these 
couples practice speaking, they spoke with low fluency. They 
stuck when they speak up. 
2) Interview Transcript 
The researcher asked the students about their problems in speaking 
especially about their lack of theme to be spoken. Based on the 
interview with the students there are eleven students have A problem 
with it. It could be proven by the interview transcript.  
Interview with students of Superior Class as subjects 2, 3, 5, 6, 8, 10, 
11, 12, 16, 17, 19 
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Subject 2 
“Kadang ya masih gugup tapi berusaha untuk tidak gugup” 
Subject 3 
“Grogi, karena nggak pernah pakai Bahasa Inggris trus agak malu-
malu karena takut salah membacanya.” 
Subject 5  
“Agak nervous dan agak bingung katanya soalnya Bahasa Inggris 
jadi agak lupa-lupa sedikit sih.” 
Subject 6  
“Kadang grogi, takut kalo salah gimana, kadang kan suruh ngartiin 
gitu kalo salah kadang dibenerin gitu tapi kadang takut” 
Subject 8 
“Sama kalo pas maju bingung mau ngomong apa, apalagi kalo 
dadakan” 
Subject 10 
“Nggak tau juga mau ngomong apa didepan kelas” 
Subject 11 
“Sebenere ya berani mbak tapi pas d depan kelas gitu suka nggak 
paham sama apa yang mau aku sampaikan.” 
Subject 12 
“Terus kalo aku udah malu gitu bingung sampe depan kelas lupa apa 
materi speakingnya.” 
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Subject 16 
“Nggak tau mau ngomong apa pas speaking didepan kelas.” 
Subject 17 
“Nggak bisa ngomong lancar mbak karena bingung tema yang 
diomongin apa.” 
Subject 19 
“Waktu maju speaking gitu masih nggak lancar mbak, suka macet-
macet kalo ngomong.” 
Following the interview transcript, the researcher found the problems in 
the lack of theme to be spoken. They were nervous, low fluency and stuck 
when speak up in front of the class. 
Based on the evidence from the observation field note and interview 
transcript above, the researcher can conclude that the fifth problem, in this 
case, is the lack of theme to be spoken.  
This problem appropriate with the theory that the researcher used in 
Chapter II.  
Some learners get the difficulties in thinking of anything to say, they have 
no motivation to express themselves beyond the guilty feeling that they 
should be speaking (Ur, 1996:121). 
f. Low Participant 
Six problems in this research is a low participant from the students. The 
majority of the students in this class have low participants, they have no 
63 
 
question even they still difficult in learning English and they do not have 
the awareness to be active in the class. It could be proven by the 
observation filed note and interview transcript: 
1) Observation Field Note 
a) Observation I 
After the students finished the task, the teacher asked for students 
who want to be practice in front of the class first before the 
teacher chosen by name. There are no students who want to 
practice first. 
b) Observation II 
Mr.S asked the students “Any Question?” and students answered 
“No”. Mr.S continued the lesson, the teacher asked the students 
who want to come in front of the class to practice speaking, but 
there are no students want to come first.   
2) Interview Transcript 
Actually, these problems cloud be seen by observation, but there are 
five students told that they have low participant problems.   
Interview with students of Superior Class as subjects 1, 7, 9, 11, 13.  
Subject 1 
“Masalahnya tu ketika ditanya tapi saya nggak tau” 
Subject 7 
“Nggak ada sih mbak, cuma kadang malas belajar bahasa inggris 
aja jadi nggak terlalu aktif dikelas” 
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Subject 9 
“Pas disuruh tanya tapi nggak tanya, soalnya malu.” 
Subject 11 
“Kita disuruh tanya apa disuruh maju duluan sama pak guru akunya 
nggak mau” 
Based on the observation and interview transcript above, the researcher 
concluded that students in this class have low participant during teaching-
learning.  
This problem appropriate with the theory that the researcher used in 
Chapter II.  
Only the participant can talk at a time if he or she is to be heard. In a large 
group, this means that each one will have only litle time to talk. This 
problem is compounded by the tendency of some learners to dominate, 
while others speak very little or not at all (Ur, 1996:121).  
g. The use of Mother Tongue 
The last problem, in this case, is the mother tongue, almost all of the 
eleventh grade superior class tended to use mother tongue when they 
speak in English. This problem could be proven by the observation field 
note : 
a) Observation I  
Before the teacher explained the material, the teacher asked one of 
the students to read the instruction in the module. When the students 
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read the instruction, she tended to use mother tongue. In this class, 
four couples practiced speaking in front of the class. Result from four 
couples who practiced speaking in front of the class, there are three 
couples speak tended to use mother tongue. One of them speaks 
better than three couples. 
b) Observation II  
The teacher asked two of the students to read the instruction. From 
the instruction they read, it could be concluded that they spoke with 
mother tongue. In the second observation, there were six couples 
practiced speaking in front of the class. Result of their practice, the 
researcher concluded that most all of the students in this class have a 
mother tongue problem in speaking.  
Based on the observation field note above, the researcher concluded that 
the last problem in this class is the use of mother tongue. Most all of the 
students tended to use other tongue during speak English.  
This problem appropriate with the theory that the researcher used in 
Chapter II. 
In number of classes, the learners share the same mother tongue. They may 
tend to use it because of some reason. Firstly, it is easier. Secondly, it feels 
unnatural to speak to one another in foreign language. The last, they feel 
less “exposed” if they are speaking their mother tongue. If they are talking 
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in small groups, it can be quite difficult to keep using the target language 
(Ur 1996:121) 
2. The Students’ Strategies to Overcoming the Problems in Speaking 
Every student have the different strategies to overcome their problems 
in speaking. The researcher found the strategies only by an interview. Based 
on the interview the researcher found the students’ strategies to overcome 
the problems in speaking. The researcher used learning strategies theory by 
O’Malley and Chamot (1990:44-45), they classified the English learning 
strategies into three main subcategories, namely meta-cognitive strategies, 
cognitive strategies, and socio-affective strategies. The first strategy is meta-
cognitive strategies, it is advanced organized. The second strategy is 
cognitive strategy. They are resourcing translation, repetition, translation, 
and note taking. The third strategy is socio affective strategy. They are 
cooperation and questioning for clarification. The strategies could be proven 
by interview with the students. 
a. Meta Cognitive Strategy  
1) Advanced Organizers) 
Before the students receive the materials from the teacher, some 
students have to prepare to learn English. They hope could improve 
their ability in English by following English Course and prepare 
themselves first. When students prepared the material first, they feel 
more confident in speaking. This strategy has been done by subjects 
3, 4, 10, 19. It could be proven by the interview transcript below: 
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Subject 3 
“Les kursus Bahasa Inggris mbak.” 
Subject 4 
“Harus percaya diri, sama harus belajar dulu.” 
Subject 10 
“Sebelum pelajaran atau pas tau besoknya ada Bahasa inggris harus 
belajar dulu biar bisa ngikutin pelajarannya.” 
Subject 19 
“Prepare dulu jadi kan nanti paham dan nggak ketinggalan.” 
Based on the statements above, the researcher concluded that the 
students should be prepared the material by themselves, also they 
prepared for extra learning in English. They would feel confident 
when they prepared and learning the material first.  
2) Directed Attention 
Students need to focus on receive the material from teaching-
learning. They tried to ignore irrelevant factors that disturbed their 
study. These strategy have been done by subjects 7, 9, 11 and 16. It 
could be proven by the interview transcript.  
Subject 7 
“Kalo pelajaran memperhatikan dengan baik mbak.” 
Subject 9 
“Pas pak guru nerangin pelajaran, harus perhatiin biar ngerti” 
Subject 11 
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“Perhatikan gurunya mbak pas pelajaran.” 
Subject 16  
“Waktu pelajaran harus focus biar tambah paham.” 
Based on the statements above, the researcher concluded that one of 
students’ strategy is directed attention. Students need to focus on the 
material to receive a good achievement in learning English especially 
in speaking.  
b. Cognitive Strategy 
1) Resourcing Translation 
The students should understand what the teacher talked about and 
understand the meaning of instruction in the module to finish their 
task. When they found new words or sentences they search for the 
meaning automatically. One of the students’ problems in speaking is 
low vocabulary mastery. This strategy appropriate to the students’ 
problem. In this case, some students used this strategy. This strategy 
has been done by subjects 2, 5, 14, 17 and 20. It could be proven by 
the interview transcript below: 
Subject 2 
“Iya mbak, cari artinya (kata baru)” 
Subject 5 
“Kalo ketemu kata baru dalam Bahasa Inggris saya tulis di google 
lalu saya bunyiin.” 
 
69 
 
Subject 14 
“Strateginya kalo nemuin kata baru langsung search di google” 
Subject 17 
“Aku kalo ketemu kata baru langsung aku translate mbak.” 
Subject 20 
“Kalo tau kata baru langsung dicari terjemahnya pake google biar 
nambah vocab ku” 
Based on the statements above, the researcher concluded that to 
improve their vocabulary, they used resourcing translation especially 
when the students met new words or sentences.  
2) Repetition  
The students improve their speaking ability by repeat the material. 
Especially in pronunciation and also another skill. Five of the 
students used the repetition strategy. This strategy has been done by 
subject 2, 8, 12, 15. It could be proven by the interview transcript 
below: 
Subject 2 
“Ya kalo ada kesalahan (pronunciation,grammar) dibetulkan 
(sampai benar) mbak, belajar lebih lagi” 
Subject 8 
“Diulangi sampai bener mbak kalo pas ngucapin kata atau pas 
nyusun kalimat pake grammar.” 
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Subject 12 
“Aku sering ngulangin pronunciation sampe bener trus belajar 
grammar juga sampai paham meski kadang masih salah.” 
Subject 15 
“Strateginya mengulang terus sampai bisa.” 
Subject 20 
“Strategi ya aku suka ulang-ulang kalimat sampai lancar.” 
Following the statement above, the researcher concluded that to 
mastery the ability in speaking, students tried to repeat pronunciation 
or grammar.  
3) Translation  
One of the speaking problems in this school is low vocabulary 
mastery. When the teacher explained the material in English, the 
majority of the students did not know what the teacher talked about. 
Even the teacher asked or explained the material with simple 
sentences. The students used a translation strategy to enrich their 
vocabulary. In this case, students who used this strategy is subject 1, 
7, 11, and 17. It could be proven by the interview transcript below: 
Subject 1  
“Ada, biasanya buka Google, biasanya kan dalam Bahasa Inggris 
kan disuruh bawa kamus mbak, nah satu kelas itu nggak ada yang 
bawa kamus, pada buka google.” 
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“Kadang kalo guru menerangkan kalo ngga tau ya sambil buka 
google ya nggak masalah.” 
Subject 7 
“Sama kalo nemu kata/kalimat yang nggak tau nyari di google 
translate.” 
Subject 11 
“Pas nggak ngerti artinya buka kamus/google translate.” 
Subject 17 
“Waktu nemu kata yang lupa aritnya juga aku cari lagi artinya apa.” 
Based on the statement above, the researcher concluded that to 
overcome their problem in low vocabulary, they used translation. 
Students translate the meaning of instruction and teacher’s 
explanation from English to Bahasa or Bahasa to English. Also when 
they found difficulty in English. 
4) Note Taking 
Students have many ways to overcome their problems in speaking. 
One strategy that students used is note taking, they make a note. 
When students learning English by listening the teacher, listening to 
music and watch a movie. If they found new words or sentences, they 
make it to notes. Then the students translate or search the meaning 
from the notes. This strategy has been done by subjects 5, 6 and 14. 
It could be proven by the interview transcript below: 
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Subject 5 
“Langsung mencari (artinya), kalo difilm kan ada subtittlenya nanti 
saya sambil nyimak jadi kan belajar Bahasa inggrisnya biar cepet, 
kadang-kadang saya praktekkan (pengucapannya)” 
Subject 6 
“Nanti kalo ada kata baru atau kalimat yang tidak dimengerti dicatet 
dulu trus nanti ditranslate” 
“Ya itu nanti dicatet (kata/kalimat yang nggak paham) trus di 
translate trus kadang pake google nanti dikasih suara gitu langsung 
dipraktekkan ucapannya itu.” 
Subject 14 
“Trus kalo ada kalimat/kata dan materi yang belum ngerti dicatet 
dulu nanti di translate trus dipahami gitu.”  
Based on the statement above, the researcher concluded that to 
simplify the sentences especially in learning English the students 
noted the words or sentences then they search the meaning and learn 
until they understand.  
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5) Summarizing  
Students have many ways to overcome their problems in speaking, 
one of their strategies is summarizing the material. This strategy has 
been done by three subjects. They are subjects 8, 9 and 12. It could 
be proven by the interview transcript below : 
Subject 8 
“Mendekati ulangan atau ujian semester gitu aku merangkum materi 
mbak, biar gampang dipelajarinya.” 
Subject 9 
“Kalo aku tak bikin ringkasan catetan mbak biar paham dan mudah 
belajar inggrisnya.” 
Subject 12  
“Ya mencatat materi yang penting mbak buat belajar, biar simple 
dipelajari.” 
Based on the statement above, the researcher concluded that one of 
the students’ strategy is summarizing. They make summarize the 
material to simplify when they learned.  
c. Socio Affective Strategy 
1) Cooperation  
As social humans, students should help each other, especially in the 
positive thing. One of the students used a cooperation strategy to 
improve their ability in speaking. This strategy has been done by 
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subjects 5, 10 and 13. It could be proven by the interview transcript 
below:  
Subject 5  
“Pernah sih satu meja (praktek speaking), teman saya, saya minta 
dengerin dan nyimak saya.” 
Subject 10 
“Kadang suka minta tolong temen sebangku mbak buat nyimak pas 
aku ngomong inggris trus dia (temenku) ta suruh benerin kalo ada 
yang salah.” 
Subject 13 
“Kerja sama dengan temen sebangku sih mbak, saling nyimak kalo 
ada pengucapan yang salah apa kecepatan ngomongmya gitu nanti 
sama-sama benerin sebisanya.” 
Based on the statement above, the researcher concluded that the 
students needed some help from their friends to improve and check 
their ability especially in speaking.  
2) Questioning for Clarification  
The teacher should help the students when they have difficulties in 
English learning especially in speaking. One strategy that students 
used is questioning for clarification. The students asked the teacher 
how to pronounce word correctly or asked the meaning of the 
sentences. This strategy has been done by subjects 5, 6, 14 and 18. It 
could be proven by the interview transcript below: 
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Subject 5  
“Trus kalo susah baru tanya ke guru.”  
 “Kayak tadi pas saya tanya bunyi Can dan Can’t. Saya sudah pake 
google tapi belum paham makannya saya tanya ke guru.” 
Subject 6 
“Kalo nggak tau artinya kalimat itu apa nanti tanya sama gurunya 
gitu.” 
Subject 14 
“Nek udah benar-benar nggak paham arti sama pengucapannya 
langsung tanya ke pak guru.” 
Subject 18 
“Langsung tanya ke pak guru mbak biar langsung paham dan jelas.” 
Based on the statements above, the researcher concluded that 
students asked the teacher when they stuck in learning English 
especially in speaking.  
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B. Discussion  
The researcher found the problems in speaking through observation and 
interview. From the observation (video) and interview (voice) recorded, the 
researcher converted into observation field notes and the interview 
transcript to simplify the analysis. Following the observation field note and 
interview transcript, the researcher found the students’ problems in speaking 
ability. The problems are pronunciation, low vocabulary mastery, 
grammatical error, inhibition, lack of theme to be spoken, low participant 
and the use of mother tongue. The problems appropriate to the theory that 
the researcher used in chapter II. The researcher used theory by Spolsky & 
Hult (2008), they stated linguistics problems are those problems that make 
students speaking ability become poor. Some linguistics problems affect 
someone in speaking, such as poor grammar, lack of vocabulary and 
pronunciation. In the psychological problems, the researcher used theory by 
Ur (1996:121), he states that problems in speaking are inhibition, the lack 
of theme to be spoken, the low participant and the use of mother tongue.  
Following the problems above, the students have the strategies to 
overcoming students’ problems in speaking. The strategies are, the first 
strategy is meta-cognitive strategies, they are advanced organized and 
directed attention. The second strategy is a cognitive strategy. They are 
resourcing translation, repetition, translation, note taking and summarizing. 
The third strategy is socio-affective strategy. They are cooperation and 
questioning for clarification. The students’ strategies to overcome their 
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problems in speaking appropriately with the theory that the researcher used 
in chapter II. O’Malley and Chamot (1990:44-45) have been classified 
language learning strategies into three main subcategories, namely meta-
cognitive strategies, cognitive strategies, and, socio-affective strategies. 
The effectiveness of the strategies that the students used, could be seen 
by the interview transcript. From the twenty students, they state that their 
strategies is effective. It could be proven by the interview transcript below : 
Subject 1  
“Sebenarnya nggak terlalu efektif” 
Subject 2  
“Lumayan efektif mbak.” 
Subject 3  
“Ya Insyaallah efektif mbak” 
Subject 4  
“Berpengaruh mbak” 
Subject 5 
“Efektif sih” 
Subject 6  
“Efektif itu” 
Subject 7 
“Pengaruh mbak.” 
Subject 8 
“Insyaallah sih efektif mbak.” 
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Subject 9 
“Ya efektif sih mbak” 
Subject 10 
“Menurutku sih efektif mbak” 
Subject 11 
“Efektif kok mbak” 
Subject 12 
“Insyaallah mbak” 
Subject 13 
“Lumayan efektif mbak” 
Subject 14 
“Efektif kok mbak” 
Subject 15 
“Lumayan sih.” 
Subject 16 
“Ya efektif sih kadang.” 
Subject 17 
“Nggak terlalu sih mbak.” 
Subject 18 
“Efektif mbak, kalo dah tanya pak guru trus dijawab insyaallah aku 
langsung paham.” 
Subject 19 
“Menurutku efektif.” 
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Subject 20 
“Alhamdulillah efektif” 
Following the students’ statements above, the researcher concluded that 
the learning strategy could help the students to learn speaking English well. 
The majority of the students stated that their strategy was effective to 
overcome their problems in speaking ability.  
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CHAPTER V 
CONCLUSION 
A. Conclusion  
Following the result of the research above, the researcher concluded 
that the students’ problems in speaking ability and the students’ strategies 
to overcome their problems in speaking.  
1. Students’ Problems in Speaking Ability 
The researcher found the problems by observation and face to face 
interviews. Almost of the students of eleventh grade superior class of 
SMA Muhammadiyah 1 Sragen in the academic year of 2019/2020 have 
different problems in learning speaking. The problems are 
pronunciation, low vocabulary mastery, grammatical error, inhibition, 
lack of theme to be spoken, low participant and the use of mother 
tongue.  
Pronunciation became the first problem that the researcher found. 
The majority of the students at the eleventh grade superior class of SMA 
Muhammadiyah 1 Sragen could not pronounce words correctly. They 
pronounce words appropriate to the written. The second problem is low 
vocabulary mastery, the students, in this case, could not understand what 
the teacher asked about. Even the teacher asked with simple words and 
sentences. The third problem, in this case, is a grammatical error, the 
students could not arrange the sentences correctly. They arranged 
sentences appropriate to the first language (Bahasa). The fourth problem 
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is inhibition. In this case, the majority of the students feel shy, fearful, 
afraid of making mistakes and afraid of personal judgment from their 
friends. The next problem, in this case, is lack of theme to be spoken, 
the students have low fluency when they speak in English, in learning 
English especially speaking, the students have a low motivation and 
when the students practice speaking in front of the class, they feel 
nervous until they confused what they talking about in front of the class. 
The next problem is low participant when the teacher asked students to 
active and give questions, they only silent and did not ask questions. 
They also passive in the class. The last is the mother tongue, the students 
in this school tended to use their mother tongue when they speak in 
English. They could not speak better in English.  
2. The Students’ Strategies to Overcome the Problems in Speaking 
The students have the strategies to overcome their problems in 
speaking. The researcher found the students’ strategies to overcome 
their problems in speaking by face to face interview. In this research, 
the researcher classified the strategies into three categories. Meta-
cognitive strategy, cognitive strategy, and socio-affective strategy.  
The first strategy is meta-cognitive, in this case, the students used 
advanced organized and directed attention. The students prepare the 
material and following for extra learning in English before the following 
English class to make students feel confident. Students gave more 
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attention during teaching-learning process to receive the lesson 
maximized. 
The second strategy is a cognitive strategy, in this case, used five 
subcategories from cognitive strategy, they are resourcing translation, 
repetition, translation, note taking and summarizing. Students used 
resourcing translation when they met a new word to enrich their 
vocabulary mastery. Repetition used by the students when they tried to 
pronounce words correctly or arrange the sentences (grammar) 
correctly. The translation used by the students when they did not know 
what the teacher talking about in English. The students translate the 
meaning by dictionary or google translate to understand the material. 
Note taking used by the students when they found difficulties to simplify 
the sentences especially in English, the students noted the words or 
sentences then they search the meaning. Summarizing used by the 
students to simplified the material, so they learned English easily.  
The last strategy is socio-affective. In this case, using two 
subcategories from socio-affective strategies they are cooperation and 
questioning for clarification. Cooperation used by the students, they 
asked their friends to listen to their speak. If the students stuck in 
learning English especially in speaking, they ask the teacher for 
clarification.  
The problems in speaking could be overcome by applying the strategies 
gained from this research. In this case, the strategies used by the 
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students are effective to help the students to learn English well, 
especially in speaking. 
The application of the strategies is useful to some parties. They are the 
students, the teacher, and the school. The strategies could be applicated by 
the students individually and could help for teacher to increase their 
teaching-learning ability to be a great facilitator for the students’ in the 
learning activities and it could remind the school to do the raising and 
providence of the school education system and facilities that aim to achieve 
a good learning accomplishment also performance of the students.  
B. Suggestion  
Following the result of the thesis, the researcher gave some suggestions for 
the students, teacher, school and the other researcher. 
1. For the students 
a. The students prepared the material first before following the English 
material, especially in speaking.  
b. Students have to increase their motivation and self-confidence to 
learn English especially in speaking.  
c. The students have to study hard and more practice speaking in daily 
activities to develop their ability in speaking.  
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2. For the teacher  
a. The teacher has to give the students motivation to more active in 
English class. 
b. The teacher has to be a good facilitator for the students in English 
learning.  
c. The teacher has to make the English class more interesting to make 
the students more active and motivated to learn English.  
3. For the school  
The school has to raised and providence of the school education system 
and facilities that aim to achieve a good learning achievement and 
performance of the students. 
4. For the other researcher 
The writer hopes this thesis leads the readers to hold the next thesis or 
make something new about the problems in speaking.  
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FIELD NOTES OF OBSERVATION 
Informant : Headmaster 
Place  : Headmaster’s Office of SMA Muhammadiyah 1 Sragen  
Date   : Tuesday, October 𝟏𝟓𝒕𝒉, 2019 
Time   : 10.00 a.m – 11.30 a.m  
Tuesday, October 15𝑡ℎ, 2019, before the observation, the researcher came to the 
school first. The school is in SMA Muhammadiyah 1 Sragen, I arrived in this school 
at 10.00 a.m and immediately I am going toward security office beside the parking 
area, I ask permission to security to met with the headmaster and he allows me met 
headmaster in headmaster’s office.  
In the headmaster’s office, I met the headmaster of SMA Muhammadiyah 1 Sragen 
and I introduced myself then explained my purpose came to the school. The 
headmaster asked me about the license from the campus and I gave him the license. 
After he checks the license he said yes and asked me to meet the relevant teacher 
(English teacher of eleventh grade superior class). After that, I am looking for an 
English teacher of eleventh grade superior class in the teacher’s office of SMA 
Muhammadiyah 1 Sragen. In the teacher’s office I met the picket teacher, she told 
me that Mr. S was left school at 8.30 a.m because he only teaches in the morning 
today. Then she asked me to came back tomorrow morning. 
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Informant : Teacher 
Place  : Teacher’s Office of SMA Muhammadiyah 1 Sragen  
Date   : Wednesday, October 𝟏𝟔𝒕𝒉, 2019 
Time   : 06.45 a.m – 07.15 a.m  
Wednesday, October 16𝑡ℎ, 2019, I arrived in this school early morning at 6.45 a.m. 
I asked permission to the security and he allowed me to met Mr S in the teacher’s 
office.  
In the teacher’s office, I met Mr. S and he asked me to go in, then I introduced 
myself then gave explain about my thesis (before I met Mr. S, I asked permission 
and communication via Whatsapp). He is a friendly person and he allowed me for 
the observation. Mr. S gave the direction to follow him on Thursday and Friday 
(17𝑡ℎ-18𝑡ℎ).  
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Informant : Teacher and students  
Place  : Eleventh Grade Superior Class 
Date   : Thursday, October 𝟏𝟔𝒕𝒉, 2019 
Time   : 8.30 a.m – 9.15 a.m  
Thursday, October 16𝑡ℎ 2019, I arrived in the school at 7.30 a.m asked permission 
to the security and I walk to the teacher’s office. In the office, I met Mr S and make 
a conversation about the observation before. The lesson started at 8.30 a.m, I 
prepared the tools for observation (mobile phone for recording audio and video, 
notebook and question lists).  
In this observation I took the data from the teaching and learning process, speaking 
practice from the students and face to face interviews between researcher-students 
and researcher-teachers.  
The first schedule is in the Eleventh Grade Superior Class started at 8.30 a.m - 9.15 
a.m. The lesson bell is ringing, me and Mr. S walked to the class on the second 
floor. When we arrived in the class, students are ready to receive the English lesson. 
Students in this class have a good characteristic, they came to the class on time and 
prepare the book before the teacher enter the class. The differences between 
Superior Class and another class are in the facility. The additional facilities are 
LCD, locker and Air Conditioner but, the teacher rarely wears the LCD for the 
media teaching-learning process. 
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OBSERVATION CLASS 
1. Time Schedule of Observation and Interview 
 
2. Observation I  
The teacher started the lesson with greeting, he asked “How are you” then 
he checked the presence and asked students “How many students are absent 
today?” then students answered “Twenty”. It proved that the students have 
NO PLACE DATE TIME SUBJECT ACTIVITY
1 Superior Class
Thursday, October 16th 
2019
8.30 a.m - 9.15 a.m 20 students
Observation I. The 
researcher was observed in 
the class and noticed the 
students' speaking.
2 Superior Class
Thursday, October 16th  
2019
9.15 a.m - 9.30 a.m 20 students Break
3 Superior Class
Thursday, October 16th  
2019
9.15 a.m - 9.45 a.m 10 students 
The teacher gave the 
researcher time to 
interviewed students. 
4 Superior Class
Thursday, October 16th  
2019
9.45 a.m - 10.15.a.m 20 students
Observation II. The 
researcher continued the 
observation in the class. The 
researcher observed and 
noticed the students' 
speaking. 
5
Teacher's 
Office
Friday, October 17th 
2029
8.45 a.m - 9.00 a.m
2 english 
teachers
The researcher interviewed 
the teachers. 
6 Superior Class
Friday, October 17th 
2029
9.15 a.m - 9.30 a.m 5 students 
In the break time the 
researcher interviewed 
students.
7 Superior Class
Friday, October 17th 
2029
11.45 a.m - 12. 05 
p.m
5 students 
The researcher finished 
interview with students' 
eleveth grade superior class. 
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low vocabulary mastery. The teacher asked the same question three times 
until the students understand and the teacher asked “Are you ready for 
study?” students answered “Yes”. After that, the teacher asked the students 
to open the book page 27 about “Active Conversation” and choose one of 
the students to read the instruction two times. Then, the teacher explanined 
the material “Active Conversation” and asked the students to do the task on 
the module in pairs. The teacher gave them time fifteen minutes. After the 
students finished the task, the teacher asked for students who want to be 
practice in front of the class first before the teacher choose by name. There 
are no students who want to practice first. Then, the teacher asked for four 
couples who practiced (their task) speaking in front of the class. Four 
couples who practiced speaking in front of the class became subjects 1-8. 
Based on the students who practiced in front of the class, the teacher gave 
them noted: “You must practice much in reading and speaking”. From the 
first observation, the researcher detailed and explained the problems in 
chapter IV. 
3. Observation II 
Before started the lesson, the teacher reply to the material and asked the 
students “What is active conversation?”, students were silent and look 
confused heard the question. The teacher gave a little explanation about how 
to pronounce the word correctly, after that, Mr. S asked the students “Any 
Question?” and students answered “No”. Then the teacher asked two of the 
students to read the instruction again. When the students read the instruction 
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it sounds bad. They pronounce words appropriate on the written and they 
tended to used mother tongue. Mr. S continued the lesson, teacher asked to 
the students who wants to came in front of the class to practice speaking, 
but there are no students want to came first.  Then, the teacher called 
students by name to practice their work in front of the class. In the second 
observation, six couples practiced speaking in front of the class. The 
researcher makes a notice to their practice in speaking. In the end of the 
lesson, Mr S gave the students noted that they should more practice in 
speaking, enriched their vocabulary mastery and more confidence during 
practice English especially in speaking. Six couples who practiced speaking 
in front of the class became subjects 9-20. From the second observation, the 
researcher detailed and explained the problems in the chapter IV. 
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Interview Trancript 
Date/Time  : Thursday, October 𝟏𝟔𝒕𝒉, 2019 / 9.15 a.m – 9.45 a.m  
Place  : In front of Eleventh Grade Superior Class 
Researcher  : Zahra Nasihah Fatin PN 
Subjects  : Eleventh Grade Superior Class of SMA Muhammadiyah 1 
Sragen in the academic year of 2019/2020 
Informant : Subject 1  
R : Kalo disuruh maju didepan kelas untuk speaking perasaanmu gimana ? 
S1 : Ya percaya diri aja  
R : Masalah apa yang kamu alami ketika maju didepan kelas untuk speaking ?  
S1 : Masalahnya tu ketika ditanya tapi saya nggak tau karena saya nggak memahami 
grammar dalam Bahasa inggris.  
R : Kemudian untuk vocab dan pronunciationnya bagaimana ? 
S1 : Vocab masih kurang menguasai tapi untuk pronunciation lumayan lancar. 
R : Kalau dalam speaking itu apa saja masalah yang kamu hadapi ? Mungkin tidak 
hanya ngomong didepan kelas tetapi ketika ngomong dengan bule atau ketika 
diminta speaking secara spontan itu masalah yang kamu hadapi apa ? 
S1 : Masalahnya karena nggak terlalu memahami (apa yang mau dibicarakan).  
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R : Jadi kembali ke tadi ya, penguasaan vocab, grammar dan pronounciationnya 
juga ya. Kemudian kamu ada kesulitan nggak ketika menyusun kalimat dalam 
Bahasa Inggris ?  
S1 : Lumayan ada kesulitan saat menyusun kalimat, terkadang lupa rumusnya 
(grammar).  
R : Ada nggak factor dari dalam diri tentang kemampuan penguasaan Bahasa 
Inggris ?  
S1 : Males membaca (low motivation). 
R : Ada nggak strategi yang kamu lakukan biar gimana caranya kamu lancaar dalam 
speaking ?  
S1 : Ada, biasanya buka Google, biasanya kan dalam Bahasa Inggris kan disuruh 
bawa kamus mbak, nah satu kelas itu nggak ada yang bawa kamus, pada buka 
google translate.  
R : Selain itu ada lagi nggak strateginya ? Seperti mendengarkan lagu Bahasa 
Inggris, nonton film Bahasa Inggris ?  
S1 : Mendengarkan lagu tu sering, tapi nggak paham artinya. Aku suka Bahasa 
Inggris tapi nggak mau belajar memahami artinya (Bahasa inggrisnya).  
R : Strategi yang kamu lakukan itu tadi efektif nggak ?  
S1 : Sebenarnya nggak terlalu efektif. 
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Informant : Subject 2  
R : Trus kalo kamu disuruh speaking didepan kelas gitu perasaanmu gimana ? 
S2 : Masih gugup tapi berusaha untuk tidak gugup,  
R : Masalah apa yang kamu hadapi ketika maju didepan kelas untuk speaking ? 
S2 : Ya santai aja gitu mbak, tapi kadang pas kalo gugup, yang mau dibicarakan 
(kata dan kalimat) kadang suka lupa gitu.  
R : Ada perasaan takut nggak ?  
S2 : Kadang-kadang takut salah/khawatir, tergantung guru.  
R : Ada kesulitan nggak ketika menyusun kalimat atau pas menyiapkan speaking 
didepan kelas gitu ada nggak ? 
S2 : Kadang lupa artinya, kadang ditulis intinya dulu. Kalo grammar dan 
pronounciationnya masih salah tapi kadang sama pak guru minta dibenerin sampe 
bener.  
R : Ada nggak selain masalah-masalah itu tadi ? 
S2 : Nggak ada sih mbak, ya kadang masih takut salah kalo ngomong Bahasa 
inggris.  
R : Ada nggak strategi yang kamu lakukan untuk mengatasi masalahmu itu tadi ? 
S2 : Ya kalo ada kesalahan dibetulkan mbak (sampai benar), sama belajar lebih lagi. 
R : Menurutmu ada pengaruh nggak ketika kamu mengatasi masalah Bahasa Inggris 
(speaking) dengan strategimu itu tadi ?  
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S2 : Lumayan efektif mbak. 
Informant : Subject 3  
R : Gimana perasaanmu saat kamu disuruh maju untuk speaking didepan kelas ? 
S3 : Grogi, karena nggak pernah pakai Bahasa Inggris trus agak malu-malu karena 
takut salah membacanya. 
R : Masalah apa yang kamu alami saat speaking didepan kelas ?  
S3 : Ya itu tadi mbak, takut salah kata, salah bacanya karena kan nggak begitu pintar 
Bahasa Inggris. 
R : Nggak begitu pintarnya gimana ?  
S3 : Nggak pintarnya ya karena belum berlatih/belajar Bahasa inggris (speaking),  
R : Kalau pas maju didepan kelas masih harus mikir apa gimana ?  
S3 : Ya masih harus mikir mbak, karena belum menguasai vocab sama 
pronounciation.  
R : Ada kesulitan ketika menyusun kalimat dalam Bahasa Inggris ? 
S3 : Kesulitan karena nggak ngerti artinya trus nggak bisa menyusun kalimat yang 
benar (grammar).  
R : Dari permasalahan itu tadi kamu punya strategi nggak gimana caranya biar bisa 
belajar Bahasa Inggris dengan baik ? 
S3 : Les kursus Bahasa Inggris mbak.  
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R : Les itu tadi menurut kamu efektif nggak ? 
S3 : Insyaallah efektif mbak. 
Informant : Subject 4 
R : Ketika kamu maju didepan kelas untuk speaking perasaanmu gimana ? 
S4 : Deg-deg an mbak, nggak pede. Kurang lancar pronunciationnya, vocabnya 
juga kurang menguasai.  
R : Meskipun ketika pak guru menerangkan menggunakan Bahasa Inggris kan tadi 
saya juga lihat masih banyak yang kurang paham, itu sebenernya kurang paham 
atau bagaimana ya ? 
S4 : Ya kurang paham sama siswanya kurang memperhatikan gurunya(sedikt yang 
memperhatikan).  
R : Ada kesulitan nggak ketika tiba-tiba kamu disuruh maju speaking gitu ? 
S4 : Ada kesulitan mbak, ya kalo disuruh maju mendadak kaget dan nggak ada 
persiapan mbak. Kalau menyusun kalimat juga masih bingung apa yang mau 
diomongin dan kurang begitu paham grammar.  
R : Trus kamu punya strategi nggak untuk mengatasi masalah-masalah speaking 
mu itu tadi ? 
S4 : Harus percaya diri, sama harus belajar dulu Bahasa inggris terutama speaking.  
R :Strategi-strategi itu tadi menurut kamu memberi pengarub dan efektif nggak ? 
S4 : Berpengaruh/efektif mbak. 
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Informant : Subject 5  
R : Ketika speaking itu apa yang kamu rasakan ? 
S5 : Agak nervous dan agak bingung kata/kalimat yang mau diomongin, soalnya 
Bahasa Inggris jadi agak lupa-lupa sih.  
R : Trus untuk grammar gimana ? 
S5 : Ya belum paham juga mbak grammarnya.  
R : Trus kalo maju didepan kelas selain nervous apa yang kamu rasakan ? 
S5 : Takut kalo salah ngomong dan takut salah ngartiin. Agak malu sih kalo diliat 
temen apalagi pas maju didepan kelas.  
R : Mengalami kesulitan nggak dalam menyusun kalimat ?  
S5 : Menurut saya sih agak kesulitan menyusun/membuat kata dan kalimat, ya sulit-
sulit gampang.  
R : Ada strategi khusus nggak untuk belajar Bahasa Inggris terutama speaking ? 
S5 : Kalo ketemu kata baru dalam Bahasa Inggris saya tulis di google translate lalu 
saya bunyiin. Trus kalo susah dan masih nggak paham baru tanya ke guru.  
R : Trus dipraktekkan ngomongnya juga ? 
S5 : Iya, kayak tadi pas saya tanya bunyi Can dan Can’t. Saya sudah pake google 
tapi belum paham makannya saya tanya ke pak guru.  
R : Trus kamu praktekkan nggak pengucapannya kalo ketemu kata baru ? 
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S5 : Kadang-kadang sih. Kata baru saya praktekkan (Speaking).  
R : Pernah nggak berlatih ngomong Bahasa Inggris dikelas ? 
S5 : Pernah sih satu meja, teman saya saya minta dengerin dan nyimak saya.  
R : Trus strategimu itu tadi efektif nggak untuk belajar Bahasa Inggris lebih baik ? 
S5 : Efektif sih, 
Informant : Subject 6  
R : Kalo kamu disuruh maju didepan kelas untuk speaking gimana perasaanmu ? 
S6 : Kadang grogi, takut kalo salah gimana, kadang kan suruh ngartiin gitu kalo 
salah kadang dibenerin gitu tapi kadang takut 
R : Selain itu ada lagi masalahnya ? Ketika menyusun kalimat atau kata-kata yang 
kurang paham  
S6 : Ya gitu aja takut nanti kalo salah dalam menyusun kata dan kalimat gitu.  
R : Kalo untuk penguasaan kata gimana ? Ketika kamu maju sudah spontan atau 
harus  mikir dulu ? 
S6 : Harus mikir dulu untuk vocabularynya kalo maju didepan kelas. 
R : Kalo pas maju atau ngomong gitu kamu perhatikan grammar dan 
pronounciationnya nggak ? 
S6 : Kadang kurang memperhatikan grammarnya soalnya belum paham banget.  
R : Kalo untuk pronunciationnya masih ada mother tongue nya gitu ya ?  
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S6 : Iya, kalo pronunciation masih ada mother tongue nya mbak. 
R : Kamu punya strategi nggak untuk mengatasi masalah-masalah itu tadi ? 
S6 : Nanti kalo ketemu kata baru atau kalimat yang tidak dimengerti dicatet dulu 
trus nanti ditranslate, kalo masih nggak tau arti kata/kalimat itu apa nanti tanya sama 
guru gitu.  
R : Selain itu ? 
S6 : Ya itu nanti kata/kalimatnya dicatet trus di translate trus kadang pake google 
translate nanti dikasih suara gitu langsung dipraktekkan ucapannya itu.  
R : Nah itu menurutmu efektif nggak strategi-strategi tadi ? Biar Bahasa Inggrisnya 
lebih baik.  
S6 : Efektif itu.  
Informant : Subject 7  
R : Gimana perasaanmu saat speaking didepan kelas ? 
S7 : Ya agak gugup dan takut gitu mbak,  
R : Gugup/takut kenapa ?  
S7 : Karena ngga menguasai banyak kata,  
R : Selain itu ada nggak masalah yang kamu hadapi ? 
S7 : Nggak ada sih mbak, cuma kadang malas belajar bahasa inggris aja jadi nggak 
terlalu aktif dikelas 
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R : Baik, trus ada nggak strategi buat ngatasin masalahmu itu ?  
S7 : Kalo pelajaran memperhatikan dengan baik mbak sama kalo nemu kata/kalimat 
yang nggak tau nyari di google translate. 
R : Trus strategimu itu tadi berpengaruh enggak ? 
S7 : Pengaruh mbak.  
Informant : Subject 8  
R : Pas kamu maju untuk speaking didepan kelas rasanya gimana ? 
S8 : Deg – degan sih mbak kalo pas speaking 
R : Deg-degan nya kenapa ? 
S8 : Belum bisa bener ngomongnya (pronunciation) sama kalo pas maju bingung 
mau ngomong apa, apalagi kalo dadakan 
R : Selain itu ada nggak masalah lain ? 
S8 : Itu mbak… Kurang ngerti gramarnya kak, susah. 
R : Strategi apa yang kamu lakukan untuk mengatasi masalahmu itu ? 
S8 : Diulangi sampai bener mbak kalo pas ngucapin kata atau pas nyusun kalimat 
pake grammar.  
R : Selain itu ? 
S8 : Mendekati ulangan atau ujian semester gitu aku merangkum materi mbak, biar 
gampang dipelajarinya. 
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R : Contohnya ? 
S8 : Misal rumus grammar, trus materi-materi pokok yang buat ulangan/ujian.  
R : Efektif nggak strategimu itu tadi ? 
S8 : Insyaallah sih efektif mbak 
Informant : Subject 9 
R :  Perasaanmu gimana waktu maju speaking didepan kelas ?  
S9 : Kadang biasa kadang juga takut sih mbak, tapi sering takutnya. 
R : Takutnya kenapa ? 
S9 : Nggak terlalu pinter nyusun kata mbak karena nggak banyak tau kata-kata 
dalam Bahasa inggris.  
R :  Apalagi masalah yang kamu hadapi selain itu ? 
S9 : Pas disuruh tanya tapi nggak tanya, soalnya malu. 
R : Kenapa harus malu ? 
S9 : Takut diliatin temen mbak kalo ada kata apa kalimat e yang salah apalagi kalo 
grammarnya salah, aku nggak begitu paham grammar.  
R : Ow begitu, trus untuk mengatasi masalah-masalahmu itu tadi, ada nggak strategi 
yang kamu lakukan ? 
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S9 : Ada mbak, kalo pas pak guru nerangin pelajaran, harus perhatiin biar ngerti. 
Kalo aku tak bikin ringkasan catetan mbak biar paham dan gampang belajar 
inggrisnya.  
R : Strategimu itu tadi efektif enggak ? 
S9 : Ya efektif sih mbak 
Informant : Subject 10  
R : Masalah apa yang kamu hadapi saat speaking ? Terutama saat speaking didepan 
kelas. 
S10 : Sering salah ngucapin kata inggrisnya mbak, trus kalo pas speaking gitu takut 
e aku karena nggak tau juga mau ngomong apa didepan kelas. 
R : Kok gitu ? 
S10 : Nggak begitu tau kosa kata di bahasa inggris mbak.  
R : Selain itu ada lagi nggak ? 
S10 : Nggak ada sih mbak kayake.  
R : Trus apa strategimu biar masalahmu itu tadi teratasi? 
S10 : Sebelum pelajaran atau pas tau besoknya ada Bahasa inggris harus belajar 
dulu biar bisa ngikutin pelajarannya.  
R : Adalagi nggak strategimu ? 
S10 : Kadang suka minta tolong temen sebangku mbak buat nyimak pas aku 
ngomong inggris trus dia (temenku) ta suruh benerin kalo ada yang salah.  
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R : Trus gimana ? Efektif nggak strategimu itu tadi ? 
S10 : Menurutku sih efektif mbak 
Informant : Subject 11  
R : Kamu punya masalah nggak saat pelajaran speaking ? 
S11 : Punya lah mbak,  
R : Apa masalahnya ? 
S11 : Nggak pinter ngolah kata-kata di inggrisnya karena kurang banyak tau trus 
nggak paham grammar e juga mbak. 
R : Trus ada lagi nggak selain itu ?  
S11: Kita disuruh tanya apa disuruh maju duluan sama pak guru akunya nggak mau.  
R : Tapi pas speaking didepan kelas gimana perasaanmu ? 
S11 : Sebenere ya berani mbak tapi pas d depan kelas gitu suka nggak paham sama 
apa yang mau aku sampaikan.  
R : Trus ada nggak strategi buat ngatasi masalah mu itu tadi ? 
S11 : Yang pasti harus perhatikan gurunya mbak pas pelajaran biar ngerti trus pas 
nggak ngerti artinya buka kamus/google translate.  
R : Dari strategi kamu itu tadi, menurutmu efektif nggak ? 
S11 : Efektif kok mbak. 
Informant : Subject 12  
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R : Punya masalah dalam belajar Bahasa inggris nggak ? Kalo punya, apa saja 
masalahnya ? 
S12 : Masalahnya di pengucapan mbak, masih sering salah ngucapin kata Bahasa 
inggris  
R : Trus kalo kamu disuruh speaking didepan kelas gitu gimana ? 
S12 : Nervous mbak, malu diliatin temen. Terus kalo aku udah malu gitu bingung 
sampe depan kelas lupa apa materi speakingnya.  
R : Dari masalahmu itu tadi kamu punya strategi nggak ? 
S12 : Punya mbak, aku sering ngulangin pronunciation sampe bener trus belajar 
grammar juga sampai paham meski kadang masih salah.  
R : Selain itu ada lagi nggak strategimu ? 
S12 : Ya mencatat materi yang penting mbak buat belajar, biar gampang dipelajari.  
R : Efektif nggak strategimu tadi ? 
S12 : Insyaallah mbak 
Informant : Subject 13 
R : Punya masalah dalam Bahasa Inggris nggak ? kalo punya, apa masalahnya ? 
S13 : Salah di pengucapan sama grammar mbak. Masih sering salah.  
R : Kalo pas speaking didepan kelas gitu gimana perasaan dan masalahnya ? 
S13 : Sebenere percaya diri aja sih mbak, meskipun masih salah.  
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R : Ada lagi nggak masalah selain itu ? 
S13 : Itu mbak, kalo pas ngomong masih suka ada medoknya (mothertongue).  
R : Strategimu apa untuk mengatasi masalah speaking tadi ? 
S13 : Kerja sama dengan temen sebangku sih mbak, saling nyimak kalo ada 
pengucapan yang salah apa kecepatan ngomongmya gitu nanti sama-sama benerin 
sebisanya.  
R : Efektif nggak ? 
S13 : Lumayan efektif mbak 
Informant : Subject 14  
R : Ada masalah dalam pelajaran Bahasa Inggris terutama speaking ? Kalo ada, apa 
saja masalahnya ? 
S14 : Di pengucapan yang masih salah sama nggak begitu menguasai vocab mbak.  
R : Trus ada lagi nggak masalahnya ? Mungkin saat speaking gitu 
S14 : Ya kalo pas speaking agak malu gitu mbak 
R : Malunya kenapa ? 
S14 : Malu kalo salah trus kalo diliatin temen gitu.  
R : Dari masalah-masalah itu, kamu punya strategi nggak ? kalo punya, apa 
strateginya ? 
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S14 : Strateginya kalo nemuin kata baru langsung search di google, trus kalo ada 
kalimat/kata dan materi yang belum ngerti dicatet dulu nanti di translate trus 
dipahami gitu.  
R : Selain itu ?  
S14 : Nek udah benar-benar nggak paham arti sama pengucapannya langsung tanya 
ke pak guru.  
R : Efektif nggak strategimu itu ? 
S14 : Efektif kok mbak 
Informant : Subject 15  
R : Dalam belajar Bahasa inggris apa saja masalah yang kamu hadapi ? 
S15 : Banyak mbak, mulai dari nggak bisa ngucapin kata Bahasa inggris dengan 
benar, vocabulary ku juga nggak menguasai trus sama grammarnya masih salah-
salah.  
R : Kalo pas speaking gitu ? 
S15 : Pas speaking apalagi kalo pak guru n nyuruh maju didepan kelas gitu masih 
nggak percaya diri aja mbak.  
R : Nggak percaya dirinya kenapa ?  
S15 : Ya itu tadi mbak, salah ngucapin, vocabnya masih kurang  
R : Dari masalah-masalah itu tadi, kamu punya strategi nggak ? 
S15 : Punya, strateginya mengulang terus sampai bisa.  
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R : Efektif nggak ? 
S15 : Lumayan sih 
Informant : Subject 16 
R : Punya masalah dalam Bahasa inggris terutama speaking ? 
S16 : Masalahku cuma pas kalo maju buat speaking gitu sih mbak, nggak terlalu 
berani buat ngomong didepan kelas.  
R : Apalagi ?  
S16 : Nggak tau mau ngomong apa pas speaking didepan kelas. 
R : Dari masalahmu itu, kamu punya strategi nggak ? 
S16 : Waktu pelajaran harus focus biar tambah paham dan nggak malu pas maju 
didepan kelas.  
R : Strategimu tadi efektif nggak ? 
S16 : Ya efektif sih kadang 
Informant : Subject 17  
R : Punya masalah dalam Bahasa inggris terutama di speaking ? 
S17 : di pengucapan sama penguasaan kata yang kurang. 
R : Trus apalagi ? Saat speaking didepan kelas mungkin.  
S17 : Nggak bisa ngomong lancar mbak karena bingung tema yang diomongin apa.  
R : Punya strategi nggak buat ngatasi masalahmu itu tadi ? 
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S17 : Aku kalo ketemu kata baru langsung aku translate mbak, trus waktu nemu 
kata yang lupa aritnya juga aku cari lagi artinya apa.  
R : Efektif nggak ? 
S17 : Nggak terlalu sih mbak 
Informant : Subject 18  
R : Ketika belajar Bahasa Inggris terutama speaking, apa saja masalah yang kamu 
hadapi ? 
S18 : Banyak itu masalah e mbak,  
R : Apa saja masalahnya ? 
S18 : Pengucapan masih sering salah, trus kalo disuruh buat kata-kata gitu juga 
masih bingung karena tidak menguasai banyak kata Bahasa inggris.  
R : Selain itu ada lagi ? 
S18 : Pas ngomong didepan gitu masih suka lupa apa yang mau disampaikan 
R : Dari masalahmu tadi, kamu punya strategi ? 
S18 : Aku nek punya masalah gitu langsung tanya ke pak guru mbak biar langsung 
paham dan jelas.  
R : Efektif nggak ? 
S18 : Efektif mbak, kalo dah tanya pak guru trus dijawab insyaallah aku langsung 
paham.  
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Informant : Subject 19  
R : Pas pelajaran Bahasa inggris tterutama di speaking, kamu punya masalah ? 
S19 : Waktu maju speaking gitu masih nggak lancar mbak, suka macet-macet kalo 
ngomong. Trus pronuncoiationnya juga sering salah.  
R : Selain itu ada lagi nggak masalahnya ? 
S19 : Cuman pas maju depan kelas itu agak nggak berani mbak, takut salah.  
R : Strategi apa yang kamu lakukan untuk mengatasi masalah itu ? 
S19 : Prepare dulu biar paham dan nggak ketinggalan.  
R : Efektif enggak strategimu ? 
S19 : Menurutku efektif 
Informant : Subject 20  
R : Punya masalah saat belajar speaking ?  
S20 : Masalahnya pas disuruh bikin kalimat harus mikir lama mbak, soalnya 
vocabulary ku kurang.  
R : Selain itu ? 
S20 : Mungkin pas nyusun kalimat pake grammar yang bener mbak, belum bisa 
bener kalo pake grammar 
R : Trus pas speaking didepan kelas gimana ? 
S20 : Ngomongnya nggak lancar, masih patah-patah gitu mbak.  
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R : Punya strategi untuk ngatasi masalah itu tadi ? 
S20 : Strateginya ya aku suka ulang-ulang kalimat sampai lancar trus kalo tau kata 
baru langsung dicari terjemahnya pake google biar nambah vocab ku.  
R : Efektif nggak ? 
S20 : Alhamdulillah efektif 
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Date/Time  : Friday, October 𝟏𝟕𝒕𝒉, 2019 / 8.45 a.m – 9 a.m  
Place  : In front of Teacher’s Office  
Subjects  : Two English teacher of SMA Muhammadiyah 1 Sragen 
Researcher : Zahra Nasihah Fatin PN 
Informant : Teacher 1 
R : Biasanya dalam speaking kegiatannya apa saja pak ? 
T1 : Kegiatan speaking ya biasa, anak-anak disuruh mempersiapkan speaking, 
kadang membuat cerita monolog atau kadang dialog kemudian untuk dipraktekkan. 
Atau kadang setiap hari dilatih untuk penyampaian seperti greeting dan kalimat-
kalimat awal untuk mengawali penyampaian materi atau mengawali pembelajaran 
dan speaking-speaking sederhana. Untuk yang materi speaking itu sesuai dengan 
prosedur, kadang kalo sebuah monolog untuk mempersiapkan membuat dan 
penugasan langsung dikelas kalo sekiranya untuk persiapan ya dirumah kemudian 
untuk dipraktekkan dikelas.  
R : Bagaimana respon siswa ketika pelajaran Bahasa Inggris khususnya speaking ? 
T1 : Ya variasi, ada yang senang ada yang susah ada yang ya seperti itu keadaannya, 
ada yang aktif ada yang pasif. 
R : Tapi mayoritas dikelas XI bagaimana pak responnya ? 
T1 : Kebanyakan ya pasif, yang aktif beberapa, skitar 25% yang aktif, selain itu 
hanya ikut-ikutan dan memenuhi kewajiban aja.  
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R : Kemudian pemahaman siswa ketika bapak mengajar menggunakan Bahasa 
Inggris itu speerti apa ? 
T1 : Kebanyakan masih kebingungan sehingga masih perlu banyak mengulang, 
mentranslate, sekali disampaikan mesti belum tau perlu penjelasan makna.  
R : Untuk kemampuan speaking siswa dikelas XI bagaimana pak ? Mungkin dari 
segi vocab, pronounciation.  
T1 : Ya yang jelas masalah dari segalanya, vocab, pronoun, masih kurang. Memang 
sekolah-sekolah di seperti ini ya untuk Bahasa Inggris sangat kurang, standart yang 
harus dipelajari atau materi yang dipelajari itu mayoritas masih dibawah standart 
yang nyambung itu (siswanya) tidak lebih dari 25 %.  
R : Kira-kira penyebabnya apa ya pak ? Kok seperti itu ? 
T1 : Ya minat dan sejak dari SMP mungkin materi vocab nya sangat ketinggalan, 
sehingga untuk berikutnya itu ibarate orang jalan ketinggalan malah justru nglokro, 
kurang semangat sebenernya, padahal berkali-kali saya bilang ke siswa 
keberhasilan tergantung pada semangat, ya didengan tapi sulit untuk dipraktekkan.  
R : Berarti untuk semangat siswa nya sendiri itu masih kurang ya pak ? 
T1 : Masih kurang. Mayoritas kurang ya hanya skitar 25% yang aktif. 
R : Dari kemarin saya interview dan mengamati kan, adek-adek ini rasa kaingin 
tahuannya kurang, menurut bapak bagaimana ? 
T1 : Ya prakteknya diam saja, kalo guru tanya “Ada yang ditanyakan?” ya diam 
saja, ya adanya itu yang saya sampai pernah bilang ke siswa “Guru Bahasa Inggris 
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itu kalo tanya nggak dijawab, masuk ya nggak pernah ditanya”, nggak pernah ada 
pertanyaan, nek tanya sering tidak dijawab, sering nggak nyambung.  
R : Untuk lingkungan dan kebiasaan pengaruh tidak pak untuk speaking ?  
T1 : Sangat pengaruh, lingkungan yo sangat mempengaruhi, kalo teman-temannya 
nggak aktif ya ikut nggak aktif, jadi yang aktif hanya minoritas.  
R : Kemudian untuk mengatasi masalah-masalah tersebut, dari kurangnya motivasi 
dan minat, ada tidak strategi dari bapak ? 
T1 : Strategi ya dikasih motivasi, diberi gambaran masa depan kalo bisa Bahasa 
Inggris seperti ini nek ra iso seperti ini, ya ada sebagian yang tersentuh, tapi 
mayoritas kebanyakan menerima tapi sebatas formalitas tok.  
R : Selain dialog, debat atau diskusi seperti itu pernah ndak sih pak  menggunakan 
Bahasa Inggris.  
T1 : Jarang, dialog saja saya suruh buat sendiri masih kebingungan, sering saya 
tugasi buat tema nya apa saja pokoknya Bahasa Inggris kamu bicarakan apa saja, 
sama kelompoknya masing-masing atau pasangan (semeja) masing-masing itu 
masih kerepotan. Ya yang mbak tanya tadi kebetulan juga yang 25% itu tadi yang 
aktif 
R : Tapi ketika mereka saya tanya juga masih ada rasa takut ketika maju pak. 
T1 : Kalo nggak pernah bicara didepan umum itu memang kebanyakan mayoritas 
orang yo tetep ndredek itu otomatis, meskipun saya berkali-kali bilang bahkan 
sering saya kasih contoh kalo ngomong itu pertama harus PD, lihat audience nya 
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sampe saya suruh pegang meja biar nggak gugup, sering saya kasih contoh-contoh 
seperti itu. 
R : Kemudian dari segi vocab pun adek-adek masih kurang ya pak, bahkan kata-
kata simple pun tidak paham.  
T1 : Ya memang untuk vocab minor banget, masih kurang.  
Informant : Teacher 2  
R : Biasanya kegiatan apa saja pak kalo speaking didalam kelas ? 
T2 : Kalo saya lebih memantabkan di pronounciation yang penting dan menambah 
vocab nya.  
R : Tapi dari kemarin saya perhatikan itu vocab dan pronounciation siswanya itu 
sangat kurang. 
T2 : Makannya sangat kurang, fokus kita disitu, jadi kendala kita disitu, motivasi 
anak yang rendah otomatis tidak mau membaca, tidak mau praktek. Kalo Bahasa 
Inggris itu kan harus practice, kalo prakteknya aja nggak mau berarti kan otomatis 
kan kemampuan juga kurang. 
R : Bagaimana respon siswa ketika diminta speaking didepan kelas ? 
T2 : Kalo secara keseluruhan itu semua tergantung dari packaging kita, jadi 
kemasan kita (guru) seperti apa, kalo seorang guru mengemas pelajaran secara 
monoton pasti siswa tidak antusias, pasti. Kalo saya lebih mementingkan disitu, jadi 
kemasan kita (guru) bagaiman mengemas sebuah pelajaran khususnya speaking 
menjadi sesuatu yang menarik sehingga siswa itu secara otomatis nggak disuruh 
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pun aku (siswa) harus bisa, aku harus praktek. Misalkan kalo saya dikelas itu ada 
English Day, setiap Rabu, kan mau tidak mau. Disitu ada reward dan punishment, 
anak harus ngomong Inggris, ketemu saya nggak ngomong Inggris yo didendo, 
ngomong pun kalo salah ada punishment, jadi mau tidak mau harus mau. Itu salah 
satu trik kecil saja buat saya.  
R : Ada strategi lain pak selain itu kalo dari bapak ? 
T2 : Kalo saya pertama adalah kemasan dari guru nya, mengemas speaking menjadi 
menarik itu seperti apa, nah itu tergantung individu guru masing-masing. Kalo saya 
mengemasnya ya misalkan memancing anak pas masuk kelas, pertama saya salam 
kemudian saya mengatakan “I am not Indonesian, I am Australian now” saya 
mengatakan seperti itu pasti siswa langsung berpikir dan terpancing. Tapi tidak 
setiap kelas paketnya sama karena kemampuan anak pun inputnya beda-beda, di 
unggulan dan regular tetap beda kemasanny.  
R : Strategi tersebut menurut bapak apakah efektif ? 
T2 : Kalo goal saya bukan goal akhir, goal awal yang siswa tumbuh motivasinya 
itu sudah salah satu keberhasilan seorang guru lho mbak, kalo siswa dari awal tidak 
timbul motivasi apakah pembelajaran akan lebih menarik dan berhasil ? Tentu 
tidak, pasti tidak. Output nya pun pasti jelek, jadi guru itu goal kecil nanti untuk 
goal selanjutnya mungkin dikelas selanjutnya bisa jadi.  
R : Kemudian kemamampuan siswa dalam speaking itu bagaimana pak ?  
T2 : Ya rendah, kalo di swasta tetap rendah mbak, ya karena itu tadi, inputnya yang 
minimal trus motivasi yang rendah, itu akan menimbulkan vocab yang kurang, 
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vocab aja kurang apalagi mau praktek ndak mungkin. Jadi problemnya itu 
berkesinambungan tidak hanya satu lini tapi semua lini (guru-siswa). Ya kita 
memperbaikinya one by one.  
R : Banyak faktor ya pak ? 
T2 : Iya, banyak factor, siswa dan siswa itu akan menuntuk kreatifitas seorang guru, 
kalo guru kreatif siswa nya ya pasti, kayak tadi dipancing kemudian mereka akan 
lebih maju.  
R : Selain dialog, debat atau diskusi seperti itu bagaimana pak ? 
T2 : Ya kalo diskusi sebenernya K13 kan itu (Student Center) jadi siswa yang 
mencari, guru hanya membatasi dan memfasilitasi ruang lingkupnya. Jelas kalo ada 
sebuah discussion  pasti ada presentation kan gitu nah itu kan kita tidak bisa 
menuntut anak untuk seluruhnya presentasi pake Bahasa Inggris, pastilah di mix 
paling tidak greeting nya pake Bahasa Inggris, kalo explaining nya pasti kita 
campur. Ya kita tidak bisa menuntut harus maksimal, paling tidak ada ruh Bahasa 
Inggris dalam sebuah presentasi.  
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RENCANA PELAKSANAAN PEMBELAJARAN (RPP) 
 
A. Nama Sekolah : SMA Muhammadiyah 1 Sragen  
B. Mata Pelajaran : Bahasa Inggris /Wajib 
C. Kelas  : XI / 1 
D. Materi Pokok : Teks  lisan dan tulis untuk menyatakan pendapat dan pikiran serta 
responnya 
E. Alokasi Waktu :   2  x 2 JP (180 menit) 
F. Kompetensi Inti : 
▪ KI 1: Menghayati dan mengamalkan  ajaran agama yang dianutnya 
▪ KI 2: Menghayati dan mengamalkan perilaku jujur, disiplin, tanggungjawab, peduli 
(gotong royong, kerjasama, toleran, damai),  santun, responsif dan pro-aktif  dan 
menunjukan sikap sebagai bagian dari solusi atas berbagai permasalahan dalam 
berinteraksi secara efektif dengan lingkungan sosial dan alam serta dalam menempatkan 
diri sebagai cerminan bangsa dalam pergaulan dunia 
▪ KI 3: Memahami, menerapkan, menganalisis pengetahuan faktual, konseptual, prosedural 
dan metakognitif  berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, teknologi, 
seni, budaya, dan humaniora dengan wawasan kemanusiaan,  kebangsaan, kenegaraan, 
dan peradaban terkait penyebab fenomena dan kejadian, serta menerapkan pengetahuan 
prosedural pada bidang kajian yang spesifik sesuai dengan bakat dan minatnya untuk 
memecahkan masalah. 
▪ KI 4: Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah abstrak terkait 
dengan pengembangan dari yang dipelajarinya di sekolah secara mandiri, bertindak 
secara efektif dan kreatif, serta mampu menggunakan metoda sesuai kaidah keilmuan  
 
G. Kompetensi Dasar: 
1.2 Mensyukuri kesempatan dapat mempelajari bahasa Inggris sebagai bahasa 
pengantar komunikasi International  
2.2.  Mengembangkan perilaku jujur, disiplin, percaya diri, dan bertanggung jawab 
dalam melaksanakan komunikasi transaksional dengan guru dan teman.  
3.2. Menganalisis fungsi sosial, struktur teks, dan unsur kebahasaan pada ungkapan 
menyatakan pendapat dan pikiran, sesuai dengan konteks penggunaannya.  
4.2. Menyusun teks lisan dan tulis untuk menyatakan dan merespon ungkapan 
menyatakan pendapat dan pikiran, dengan memperhatikan fungsi sosial, struktur teks, 
dan unsur kebahasaan, benar dan sesuai konteks. 
H. Indikator : 
(Sikap Spiritual) 
1.1.1. Menunjukkan semangat mengikuti pembelajaran (A5) 
1.1.2. Menunjukkan keseriusan mengikuti pembelajaran (A5) 
 
(Sikap Sosial) 
2.1.1.   Menunjukan perilaku santun dalam berkomunikasi interpersonal dengan guru dan 
teman (A5) 
2.1.2.   Menunjukkan perilaku peduli dalam berkomunikasi interpersonal dengan guru dan 
teman (A5) 
 
(Pengetahuan) 
3.3.1.  Mengidentifikasi ungkapan menyatakan dan pikiran serta responnya (K1) 
3.3.2.  Menirukan model interaksi menyatakan pendapat dan pikiran (K1) 
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3.3.3.  Mengidentifikasi ciri-ciri interaksi menyatakan pendapat dan pikiran serta responnya 
(fungsi sosial, struktur teks, dan unsur kebahasaan). (K1) 
3.3.4.  Membandingkan berbagai ungkapan menyatakan pendapat dan pikiran serta 
responnya dalam bahasa Inggris, perbedaan ungkapan dengan yang ada dalam 
bahasa Indonesia. (K2) 
3.3.5.  Mengidentifikasi model percakapan tentang  menyatakan pendapat dan pikiran serta 
responnya (K2) 
3.3.6.  Menemukan ungkapan menyatakan pendapat dan pikiran serta responnya yang telah 
dipelajari dengan yang ada di berbagai sumber lain. (K3) 
 
(Penerapan) 
4.4.1. Menyusun percakapan menggunakan ungkapan menyatakan pendapat dan pikiran 
serta responnya dalam konteks simulasi, role play, dan kegiatan lain yang 
terstruktur.(P3) 
4.4.2. Menggunakan ungkapan menyatakan pendapat dan pikiran serta responnya didalam 
dan di luar kelas.(P4) 
 
I. Tujuan Pembelajaran : 
(Sikap Spiritual) 
1.1.3. Siswa dapat menunjukkan semangat mengikuti pembelajaran. 
1.1.4. Siswa dapat menunjukkan rasa antusias mengikuti pembelajaran. 
 
(Sikap Sosial) 
2.1.1.   Siswa dapat menunjukan perilaku santun dalam berkomunikasi interpersonal dengan 
guru dan teman. 
2.1.2.   Siswa dapat menunjukkan perilaku peduli dalam berkomunikasi interpersonal dengan 
guru dan teman. 
 
(Pengetahuan) 
3.3.1.   Siswa dapat mengidentifikasi ungkapan menyatakan dan pikiran serta responnya 
3.3.2.  Siswa dapat menirukan model interaksi menyatakan pendapat dan pikiran  
3.3.3.  Siswa dapat mengidentifikasi ciri-ciri interaksi menyatakan pendapat dan pikiran serta 
responnya (fungsi sosial, struktur teks, dan unsur kebahasaan).  
3.3.4.  Siswa dapat membandingkan berbagai ungkapan menyatakan pendapat dan pikiran 
serta responnya dalam bahasa Inggris, perbedaan ungkapan dengan yang ada dalam 
bahasa Indonesia.  
3.3.5.  Siswa dapat mengidentifikasi model percakapan tentang  menyatakan pendapat dan 
pikiran serta responnya  
3.3.6.  Siswa dapat menemukan ungkapan menyatakan pendapat dan pikiran serta 
responnya yang telah dipelajari dengan yang ada di berbagai sumber lain.  
 
(Penerapan) 
4.4.1. Siswa dapat menyusun percakapan menggunakan ungkapan menyatakan pendapat 
dan pikiran serta responnya dalam konteks simulasi, role play, dan kegiatan lain yang 
terstruktur. 
4.4.2. Siswa dapat menggunakan ungkapan menyatakan pendapat dan pikiran serta 
responnya didalam dan di luar kelas. 
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J. Materi : 
▪ Teks  lisan dan tulis untuk menyatakan pendapat dan pikiran serta responnya 
▪ Fungsi Sosial :Menjaga hubungan interpersonal dengan guru, teman, dan orang lain 
▪ Ungkapan :   menyatakan pendapat/pikiran:  I think …  I suppose...  In my opinion … 
▪ Unsur Kebahasaan :   Ucapan, tekanan kata,   intonasi   
 
K. Metode : 
Menyimak, diskusi kelompok, studi pustaka, role- play, penugasan individu dan kelompok. 
 
L. Media : 
Laptop, Computer, LCD, Rekaman untuk Listening, Loud Speaker, Film/gambar, Power Point 
Presentation 
 
M. Sumber : 
▪ CD/ Audio/ VCD 
▪ Koran/ majalah berbahasa Inggris 
▪ www.dailyenglish.com 
▪ http://americanenglish.state.gov/files/ae/resource_files 
▪ http://learnenglish.britishcouncil.org/en/ 
 
N. Langkah-langkah Pembelajaran : 
Pertemuan 1 
1) Kegiatan Pendahuluan 
 
Guru Siswa Waktu 
- memberi salam kepada siswa - membalas salam guru 
10’ 
- mengajak siswa berdoa - berdoa bersama dengan 
guru 
- mengecek kehadiran siswa 
 
- menyatakan kehadirannya  
 
2) Kegiatan Inti  
 
Guru Siswa Waktu 
a. Mengamati (Observing) 
- mengkondisikan siswa untuk 
siap mengikuti pelajaran 
Melihat gambar yang 
menunjukkan situasi keluarga 
15’ 
 125 
 
dengan menunjukkan gambar 
yang menunjukkan situasi 
keluarga (hubungan ayah dan 
anak laki-laki serta ibu dan anak 
perempuan) dan memberikan 
pertanyaan terkait dengan 
gambar 
(hubungan ayah dan anak laki-
laki serta ibu dan anak 
perempuan) dan memberikan 
jawaban dari pertanyaan guru 
- Meminta siswa mendengarkan 
dialog dengan ungkapan 
menyatakan pendapat dan 
pikiran serta responnya 
- siswa mendengarkan dialog 
dengan ungkapan 
menyatakan pendapat dan 
pikiran serta responnya 
- meminta siswa untuk 
menirukan pengucapan 
ungkapan menyatakan 
pendapat dan pikiran serta 
responnya 
- menirukan pengucapan 
ungkapan menyatakan 
pendapat dan pikiran serta 
responnya 
- meminta siswa 
mengidentifikasi bagian dialog 
yang merupakan pendapat dan 
pikiran serta responnya 
- mengidentifikasi bagian 
dialog yang merupakan 
pendapat dan pikiran serta 
responnya 
- meminta siswa menjawab 
pertanyaan yang berhubungan 
dengan dialog sebelumnya 
- menjawab pertanyaan yang 
berhubungan dengan dialog 
sebelumnya 
 
 
b. Mempertanyakan (Questioning) 
- Memberikan kesempatan untuk 
melakukan diskusi bersama 
tentang berbagai ungkapan 
menyatakan pendapat dan 
pikiran serta responnya  
- Berdiskusi bersama tentang 
berbagai ungkapan 
menyatakan pendapat dan 
pikiran serta responnya  
10’ 
- Memberikan kesempatan untuk 
mendengarkan dialog tentang 
pendapat dan pikiran tentang 
“Ladybug café” dan melengkapi 
jawaban pada pertanyaan 
tentang dialog tersebut 
- mendengarkan dialog tentang 
pendapat dan pikiran tentang 
“Ladybug café” dan 
melengkapi jawaban pada 
pertanyaan tentang dialog 
tersebut 
- Meminta siswa untuk berdiskusi 
mengenai jawaban masing-
masing 
- berdiskusi mengenai jawaban 
masing-masing 
c. Mengeksplorasi (Exploring) 
- Meminta siswa berpasangan 
mencari teks dari website 
restoran, produk-produk 
sepatu, motor atau komputer  
- berpasangan mencari teks 
dari website restoran, 
produk-produk sepatu, motor 
atau komputer 10’ 
- memberi kesempatan siswa 
untuk menyatakan pendapat 
mereka tentang pelayanan dan 
produk tersebut 
- menyatakan pendapat 
mereka tentang pelayanan 
dan produk tersebut 
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d. Mengasosiasi (Associating) 
-  memberi siswa  secara 
berpasangan kesempatan 
menganalisa berbagai model 
ungkapan  menyatakan 
pendapat dan pikiran serta 
responnya  
- berpasangan menganalisa  
berbagai model ungkapan  
menyatakan pendapat dan 
pikiran serta responnya 
15’ 
- Meminta siswa mengidentifikasi 
berbagai macam ungkapan  
menyatakan pendapat dan 
pikiran serta responnya dengan 
tepat 
- mengidentifikasi berbagai 
macam ungkapan  
menyatakan pendapat dan 
pikiran serta responnya 
dengan tepat 
- Meminta siswa 
membandingkan ungkapan  
menyatakan pendapat dan 
pikiran serta responnya  
- membandingkan ungkapan  
menyatakan pendapat dan 
pikiran serta responnya di 
latihan sebelumnya  
e. Mengkonunikasikan (Communicating) 
- Meminta siswa berpasangan 
menganalisa dan berlatih dialog 
tentang menyatakan pendapat 
dan pikiran serta responnya  
- berpasangan menganalisa 
dan berlatih dialog tentang 
menyatakan pendapat dan 
pikiran serta responnya 
20’ 
- meminta siswa berpasangan 
membuat contoh dialog 
tentang menyatakan pendapat 
dan pikiran serta responnya dan 
menunjukkannya dalam role 
play sederhana 
- berpasangan membuat 
contoh dialog tentang 
menyatakan pendapat dan 
pikiran serta responnya dan 
menunjukkannya dalam role 
play sederhana 
- memberi masukan baik dari 
aspek struktur teks, kebahasaan 
maupun ucapan, tekanan kata 
dan intonasi 
- mencatat semua masukan 
guru baik dari aspek struktur 
teks, kebahasaan maupun 
ucapan, tekanan kata dan 
intonasi 
- meminta siswa menuliskan 
permasalahan dalam 
menggunakan bahasa Inggris 
untuk menyatakan pendapat 
dan pikiran serta responnya 
dalam lembar refleksi diri. 
- menuliskan permasalahan 
dalam menggunakan bahasa 
Inggris untuk menyatakan 
pendapat dan pikiran serta 
responnya dalam lembar 
refleksi diri. 
 
 
3) Kegiatan Penutup 
 
Guru Siswa Waktu 
- memberi panduan 
menyimpulkan hasil 
pembelajaran  
- dengan panduan guru 
menyimpulkan hasil 
pembelajaran 
10’ 
 127 
 
- meminta siswa menyampaikan 
pendapat atau perasaan atas 
pembelajaran yang dilakukan 
- menyampaikan pendapat 
atau perasaan atas 
pembelajaran yang 
dilakukan 
- memberikan penugasan 
terstruktur individu dengan 
membaca pelajaran berikutnya 
yang masih terkait menyatakan 
pendapat dan pikiran serta 
responnya 
 
- membaca pelajaran 
berikutnya  
- menyampaikan rencana 
kegiatan pertemuan berikutnya 
- mendengarkan penjelasan 
guru tentang rencana 
kegiatan pertemuan 
berikutnya 
 
 
 
Pertemuan 2 
1) Kegiatan Pendahuluan 
 
Guru Siswa Waktu 
- memberi salam kepada siswa - membalas salam guru 
10’ 
- mengajak siswa berdoa - berdoa bersama dengan 
guru 
- mengecek kehadiran siswa 
 
- menyatakan kehadirannya  
- melakukan Tanya jawab 
sederhana mengenai materi 
pertemuan sebelumnya 
- menjawab pertanyaan guru 
 
2) Kegiatan Inti  
 
Guru Siswa Waktu 
a. Mengamati (Observing) 
- Meminta siswa untuk 
membaca dan berlatih dialog 
tentang “Education system in 
Fantasia Island” 
- membaca dan berlatih dialog 
tentang “Education system in 
Fantasia Island” 
15’ 
- meminta siswa untuk 
menirukan pengucapan 
ungkapan menyatakan 
pendapat dan pikiran serta 
responnya 
- menirukan pengucapan 
ungkapan menyatakan 
pendapat dan pikiran serta 
responnya 
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b. Mempertanyakan (Questioning) 
- Meminta siswa untuk berdiskusi 
tentang suggestion box yang 
ada di sekolah 
- berdiskusi tentang suggestion 
box yang ada di sekolah 
10’ - memberikan kesempatan untuk 
siswa melaporkan hasil diskusi 
dan menjelaskan pendapat dan 
pikiran yang sering diterima di 
suggestion box sekolah 
- melaporkan hasil diskusi dan 
menjelaskan pendapat dan 
pikiran yang sering diterima 
di suggestion box sekolah 
c. Mengeksplorasi (Exploring) 
- Meminta siswa berpasangan 
membaca teks tentang fasilitas 
sekolah Palmetto Senior High 
school 
- berpasangan membaca dialog 
tentang asilitas sekolah 
Palmetto Senior High school 
15’ 
- memberi kesempatan siswa 
untuk menyatakan pendapat 
mereka tentang fasilitas sekolah 
Palmetto Highschool dan 
sekolah mereka sendiri 
- menyatakan pendapat 
mereka tentang fasilitas 
sekolah Palmetto Highschool 
dan sekolah mereka sendiri 
- memberi kesempatan siswa 
untuk menyatakan pendapat 
mereka tentang fasilitas 
diMountain Dew Tourist Resort 
dan Paradise Restaurant 
- menyatakan pendapat 
mereka tentang fasilitas 
diMountain Dew Tourist 
Resort dan Paradise 
Restaurant 
 
d. Mengasosiasi (Associating) 
-  memberi siswa  kesempatan 
membandingkan pendapat 
mengenai café/restaurant yang 
disusun sebelumnya secara 
berpasangan 
- membandingkan pendapat 
yang disusun sebelumnya 
secara berpasangan 
10’ 
- memita siswa untuk saling 
memberikan respon positif dan 
negatif mengenai pendapatnya 
- saling memberikan respon 
positif dan negatif mengenai 
pendapatnya 
e. Mengkonunikasikan (Communicating) 
- Meminta siswa secara mandiri 
menyusun dialog dengan 
ungkapan meminta dan 
memberi pendapat pada situasi 
yang diberikan   
- menyusun dialog dengan 
ungkapan meminta dan 
memberi pendapat pada 
situasi yang diberikan   
20’ 
- meminta siswa menuliskan 
pendapatnya mengenai topik 
yang diberikan 
- menuliskan pendapatnya 
mengenai topik yang 
diberikan 
- memberi kesempatan siswa lain 
untuk berkomentar dan 
memberikan masukan 
mengenai pendapat siswa yang 
bersangkutan 
- memberikan masukan 
mengenai pendapat siswa 
yang bersangkutan 
- meminta siswa menuliskan 
permasalahan dalam 
- menuliskan permasalahan 
dalam menggunakan bahasa 
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menggunakan bahasa Inggris 
untuk menyatakan pendapat 
dan pikiran serta responnya 
dalam lembar refleksi diri 
(learning journal). 
Inggris untuk menyatakan 
pendapat dan pikiran serta 
responnya dalam lembar 
refleksi diri (learning journal). 
 
 
3) Kegiatan Penutup 
 
Guru Siswa Waktu 
- memberi panduan 
menyimpulkan hasil 
pembelajaran  
- dengan panduan guru 
menyimpulkan hasil 
pembelajaran 
10’ 
- meminta siswa menyampaikan 
pendapat atau perasaan atas 
pembelajaran yang dilakukan 
- menyampaikan pendapat 
atau perasaan atas 
pembelajaran yang 
dilakukan 
- memberikan penugasan 
terstruktur individu dengan 
membaca pelajaran berikutnya 
yang masih terkait menyatakan 
pendapat dan pikiran serta 
responnya 
 
- membaca pelajaran 
berikutnya  
- memberi masukan baik dari 
aspek struktur teks, 
kebahasaan maupun ucapan, 
tekanan kata dan intonasi 
- mencatat semua masukan 
guru baik dari aspek struktur 
teks, kebahasaan maupun 
ucapan, tekanan kata dan 
intonasi 
- menyampaikan rencana 
kegiatan pertemuan berikutnya 
- mendengarkan penjelasan 
guru tentang rencana 
kegiatan pertemuan 
berikutnya 
 
O. Penilaian : 
1) Penilaian sikap spiritual dan sosial 
a. Instrumen penilaian sikap spiritual (lembar pengamatan terlampir) 
b. Instrumen penilaian sikap sosial (lembar pengamatan terlampir) 
2) Penilaian pengetahuan dilakukan dengan : Tes Tertulis (soal terlampir) 
3) Penilaian penerapan dilakukan dengan penilaian rubrik (lembar rubrik terlampir) 
 
 
Mengetahui                     Sragen ,  
  Kepala  SMA Muh 1 Sragen     Guru Mata 
Pelajaran 
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  ( Suyadi S.Pd, MM )       (Supanto, S.Pd ) 
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Lampiran 1 : 
 
Lembar pengamatan penilaian sikap spiritual 
 
No Indikator 
Nomor daftar hadir siswa kelas XI -1 
1 2 3 4 5 6 7 8 9 10 11 12 … 32 
1 Siswa menunjukan 
semangat 
dalam mengikuti 
pembelajaran 
              
2 Siswa menunjukan 
keseriusan 
dalam mengikuti 
pembelajaran 
              
 
Kriteria penilaian  semangat : 
3 = telah menunjukan semangat (tidak mudah menyerah menghadapi kesulitan, menghargai 
      waktu, belajar dengan sepenuh hati/ikhlas, rajin belajar) dalam mengikuti pembelajaran 
2 = mulai menampakan semangat( tidak mudah menyerah menghadapi kesulitan, menghargai 
      waktu, belajar dengan sepenuh hati/ikhlas, rajin belajar )dalam mengikuti pembelajaran,  
      namun belum sepenuhnya. 
1=  belum menampakan semangat( tidak mudah menyerah menghadapi kesulitan, menghargai 
      waktu, belajar dengan sepenuh hati/ikhlas, rajin belajar )sama sekali dalam mengikuti  
      pembelajaran 
 
Kriteria penilaian  serius : 
3 = telah menunjukan serius(berkomitmen tinggi, sedia bekerja keras, bersungguh-sungguh)   
      dalam mengikuti pembelajaran 
2 = mulai menampakan serius tidak mudah menyerah menghadapi kesulitan, menghargai 
      waktu, belajar dengan sepenuh hati/ikhlas, rajin belajar dalam mengikuti pembelajaran,  
      namun belum sepenuhnya. 
1=  belum menampakan serius tidak mudah menyerah menghadapi kesulitan, menghargai 
      waktu, belajar dengan sepenuh hati/ikhlas, rajin belajar sama sekali dalam mengikuti  
      pembelajaran 
 
 
Lembar pengamatan penilaian sikap sosial 
 
No Indikator 
Nomor daftar hadir siswa kelas XI -1 
1 2 3 4 5 6 7 8 9 10 11 12 … 32 
1 Siswa menunjukan 
perilaku santun dalam 
melaksanakan 
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Komunikasi 
interpersonal dengan 
guru dan teman. 
2 Siswa menunjukan 
perilaku santun dalam 
melaksanakan 
Komunikasi 
interpersonal dengan 
guru dan teman. 
              
 
Kriteria penilaian  perilaku santun : 
3 = telah menunjukan perilaku santun (mengatakan ” tolong” dan ” terima kasih” , menghargai 
      dan menghormati orang lain tanpa membeda-bedakan golongan, memandang orang yang 
      diajak bicara, menggunakan bahasa yang tidak menyinggung perasaan orang lain)dalam  
      dalam melaksanakan Komunikasi interpersonal dengan guru dan teman. 
2 = mulai menampakan perilaku santun mengatakan ” tolong” dan ” terima kasih” , menghargai 
      dan menghormati orang lain tanpa membeda-bedakan golongan, memandang orang yang 
      diajak bicara, menggunakan bahasa yang tidak menyinggung perasaan orang lain)dalam 
      dalam melaksanakan Komunikasi interpersonal dengan guru dan teman, namun belum  
      memakai kaidah-kaidah kesantunan (misalnya, please, thank you, Can I…?.) 
1=  belum menampakan perilaku santun mengatakan ” tolong” dan ” terima kasih” , menghargai 
      dan menghormati orang lain tanpa membeda-bedakan golongan, memandang orang yang 
      diajak bicara, menggunakan bahasa yang tidak menyinggung perasaan orang lain)sama sekali       
dalam dalam melaksanakan Komunikasi interpersonal dengan guru dan teman. 
 
Kriteria penilaian  perilaku peduli : 
3 = telah menunjukan perilaku peduli (menawarkan bantuan pada teman dan tidak egois) dalam  
      dalam melaksanakan Komunikasi interpersonal dengan guru dan teman. 
2 = mulai menampakan perilaku peduli(menawarkan bantuan pada teman dan tidak egois)  
dalam  
      dalam melaksanakan Komunikasi interpersonal dengan guru dan teman. 
1=  belum menampakan perilaku peduli(menawarkan bantuan pada teman dan tidak egois)  sama  
      sekali dalam dalam melaksanakan Komunikasi interpersonal dengan guru dan teman. 
 
 
Lampiran 2 : 
 
Kisi-kisi soal pengetahuan dan penerapan 
 
No Kompetensi Inti Kompetensi Dasar 
Kelas/ 
semester 
 
Materi 
Pokok 
Indikator soal 
Nomor 
soal 
1 KI. 3. 
Memahami, menerapkan, 
menganalisis 
pengetahuan faktual, 
konseptual,prosedural 
berdasarkan rasa ingin 
3.2. Menganalisis 
fungsi sosial, 
struktur teks, 
dan unsur 
kebahasaan pada 
ungkapan 
XI/1 Teks  lisan 
dan tulis 
untuk 
menyatakan 
pendapat dan 
Diperdengarkan 
sebuah teks 
percakapan untuk 
menyatakan 
pendapat dan 
pikiran serta 
1-10 
(PG) 
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tahunya tentang ilmu 
pengetahuan, 
teknologi,seni, budaya, 
dan humaniora dengan 
wawasan kemanusiaan,  
kebangsaan, kenegaraan, 
dan peradaban terkait 
penyebab fenomena dan 
kejadian, serta 
menerapkan 
pengetahuan prosedural 
pada bidang kajian yang 
spesifik sesuai  
dengan bakat dan 
minatnya untuk 
memecahkan masalah. 
 
menyatakan 
pendapat dan 
pikiran, sesuai 
dengan konteks 
penggunaannya.  
 
pikiran serta 
responnya  
responnya siswa 
dapat memilih 
jawaban yang 
tepat dengan 
menentukan : 
- Informasi 
tertentu 
- Informasi rinci 
- Informasi 
tersurat 
 
Diberikan lima 
pernyataan untuk 
menyatakan 
pendapat dan 
pikiran serta 
responnya secara 
lisan dan meminta 
siswa untuk 
meresponnya 
dengan baik 
(respon positif dan 
negatif). 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
10-15 
(Uraian) 
2 KI.4 
Mengolah, menalar,  dan 
menyaji  dalam ranah 
konkret dan ranah 
abstrak 
terkait dengan 
pengembangan dari yang 
dipelajarinya di sekolah 
secara  
mandiri, dan mampu  
menggunakan metoda 
sesuai kaidah keilmuan 
 
 
4.2. Menyusun 
teks lisan dan tulis 
untuk menyatakan 
dan merespon 
ungkapan 
menyatakan 
pendapat dan 
pikiran, dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan, 
benar dan sesuai 
konteks. 
X/1 
Teks  lisan 
dan tulis 
untuk 
menyatakan 
pendapat 
dan pikiran 
serta 
responnya 
serta 
responnya 
 
Diberikan sebuah 
konteks, siswa 
dapat membuat 
surat berisi 
pendapat 
mengenai situasi 
yang terdapat 
dalam konteks 
 
Diberikan 4 situasi 
dan meminta 
siswa untuk 
menggunakan 
ungkapan 
menyatakan 
pendapat dan 
pikiran serta 
responnya 
 16 
(uraian) 
 
 
 
 
 
 
 
17-20 
(lisan) 
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Lampiran 3 : 
SPEAKING   RUBRIC   ASSESSMENT 
 
Name  : …………………………………………  Class/Number : ……../ …….. 
Name  : …………………………………………  Class/Number : ……../ …….. 
KKM   : 75 
 
No Criteria to be assessed Low 
performance 
7 
Good 
Performance 
8 
Very Good 
Performance 
9 
Score 
 
 
1. Pronunciation too many 
mistakes 
with 2 until 5  
mistakes 
perfect 
pronunciation 
 
2. Intonation monotonous begins to vary 
the intonation 
Accurate 
intonation 
 
3. Grammar too many 
mistakes  
with 2 until 5  
mistakes 
no mistakes in 
grammar 
 
4. Content plain/simple begins to add 
some 
information 
add more 
personal 
information 
 
                                                                                           Total score                                                                        
                                                                          Final Score = Total score : 4  
 
WRITING RUBRIC   ASSESSMENT 
 
Name  : …………………………………………  Class/Number : ……../ …….. 
 
No Criteria to be 
assessed 
Low 
performance 
Good 
Performance 
Very Good 
Performance 
Score 
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7 8 9  
1. Text Organization Doesn’t use 
the correct 
text 
organization 
of recount 
text 
Use the 
correct text 
organization 
but has not 
elaborated 
the idea  
Use the correct 
text 
organization 
and with 
elaborated idea 
 
2. Sentence formation Use simple 
sentences 
begins to vary 
simple 
sentences and 
compound 
sentences 
Use simple 
sentences, 
compound 
sentences and 
complex 
sentences 
correctly 
 
3. Grammar Too many 
mistakes 
6 until 10 
mistakes 
Under 5 
mistakes 
 
4. Vocabulary Basic 
Vocabulary, 
less precise 
Developed 
vocabulary 
Purposefully 
chosen 
vocabulary 
 
5. Mechanic Some errors 
with spelling 
and 
punctuation 
Mostly 
effective use 
of mechanics; 
errors do not 
detract from 
meaning 
Effective use of 
capitalization, 
punctuation, 
and spelling 
 
6. Tidiness and deadline Write 
awkwardly, 
Unreadable, 
submit late 
more than 3 
days from the 
deadline 
Write quite 
neatly, quite 
clear font, 
submit late 
three days 
from the 
deadline 
Write neatly, 
clear font, 
submit the 
work in/on 
time 
 
                                                                                               Total score  
                                                                            Final Score = Total score : 6  
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